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While research on faculty meetings is limited, existing literature suggests that
meetings could be an arena where schools can address their common challenges
(Brandenburg, 2008; Michel, 2011; Riehl, 1998). The purpose of this case study was to
gain an understanding of the perceptions of Catholic school teachers on teachers in a
high-performing Catholic school regarding their own faculty meetings and to explore
how faculty meetings engage teachers in the work of promoting Catholic identity and
school improvement. This dissertation builds on the work of Macey and Schneider’s
(2008) Model of Employee Engagement, as well as McGrath’s Model of Group
Effectiveness (1964). Constant comparative analysis was utilized to categorize data until
the themes emerged.
Three research questions framed this study. The first identified how faculty
meetings contribute to the sense of Catholic “identity” of the school. Findings revealed
that signs of Catholic culture are visible within the physical environment of the faculty
meeting. Faculty meetings provide teachers opportunities for prayer, catechesis, and
strategies for sharing faith with students.
The second research question investigated how faculty meetings contribute to the
academic improvement of the school. Teachers from the case study reported the faculty
meetings serve as a catalyst in developing, discussing, and reviewing school
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improvement plans. They provide opportunities for professional development, which
facilitates new learning for the teachers.
The third research question explored engagement of faculty members within the
faculty meeting and how engagement contributes to the Catholic identity and academic
improvement of the school. Findings revealed that the faculty meeting serves as a
conduit to creating a participant-centered learning environment and to creating a sense of
community among the faculty. The final chapter discusses the study’s implications for
teachers, principals, preparation programs, and researchers.
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CHAPTER I: INTRODUCTION

Faculty meetings — for better or worse — are universal features of the
professional culture of schools. “In a good school, teachers and administrators learn with
and from one another, and faculty meetings are often the best opportunities for this to
happen” (Hoerr, 2009, p. 26). Despite their many differences from traditional public
schools, Catholic schools share common concerns, and faculty meetings are one place
where these concerns may be addressed.
While Catholic schools have their own distinct mission setting them apart from
public, independent, virtual, and other private religiously affiliated schools, the faculty
members of Catholic schools share many of the same emerging needs. P-12 schools in
the United States face dramatic changes in both what they teach (curriculum) and how
they teach (pedagogy). Common Core State Standards, high-stakes assessments, teacher
evaluations linked directly to student performance, fluctuation in enrollments, and
implementation of technology as a daily tool and resource are some of the challenges
both Catholic and traditional public schools currently face.
With the exception of their explicitly religious mission, Standard Seven of the
National Standards and Benchmarks for Effective Catholic Elementary and Secondary
Schools makes it clear that, with the exception of their commitment to “Gospel values,”
Catholic schools share common burdens with other P-12 institutions: “An excellent
Catholic school has a clearly articulated, rigorous curriculum aligned with relevant
standards, 21st century skills, and Gospel values, implemented through effective
instruction” (Ozar, 2012, p. 11). Due to their unique mission within the Roman Catholic
1

Church, Catholic schools also face the need to maintain a strong Catholic identity.
Common Core State Standards in Catholic schools, for example, must be aligned with the
“faith, principles, values, and social justice themes inherent in the mission of a Catholic
school” (National Catholic Education Association, 2013, p. 1). In 1997, the
Congregation for Catholic Education published The Catholic School on the Threshold of
the Third Millennium, which summarized, “This unique Catholic identity makes our
Catholic elementary and secondary schools ‘schools for the human person’ and allows
them to fill a critical role in the future life of our Church, our country and our world” (p.
8).
Problem Statement
While research on faculty meetings is limited, existing literature suggests that
meetings could be an arena where schools can address their common challenges
(Brandenburg, 2008; Michel, 2011; Riehl, 1998). Research suggests that, for Catholic
schools, faculty meetings might serve the purpose of collectively addressing the
challenge of effectively preserving and promoting their Catholic identity, while
simultaneously ensuring high standards of academic success for all students.
School Faculty Meetings: A Dearth of Research
Brandenburg (2008) examined the topic of school faculty meetings by conducting
interviews with principals, surveying teachers, and evaluating faculty meeting agendas.
The author’s analysis revealed that faculty meeting agenda topics could be categorized in
three general groups: professional learning, school improvement goals, and student
achievement. The typical faculty meeting topics identified by Brandenburg are congruent
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with research on the leadership activities that contribute to high levels of student learning.
Murphy, Hallinger, and Heck (2013) point out the following:
There is a robust body of empirical work that informs us…, school leaders would
be advised to spend their time and energy in…establishing a sense of vision with
a strong academic mission and challenging organizational goals and expectations
(Leithwood & Jantzi, 2005); enhancing students’ opportunity to learn (Harris &
Herrington, 2006); developing and using data systems to inform and monitor
decisions (Lachat & Smith, 2005); creating professional learning environments in
which all students are cared for, participate, and feel connected (Crosnoe, 2011);
developing a school culture conducive to learning (Sebastian & Allensworth,
2012); and making sure all school actions are aligned and cohesive (Bryk,
Sebring, & Allensworth, 2010). (p. 352)
Despite the encouraging faculty meeting agenda topics revealed in Brandenburg’s
(2008) study, a dearth of empirical research exists on the topic of faculty meetings or
their utility for addressing large-scale, school-wide challenges. Over the past 25 years,
only three empirical studies have explored the topic: Brandenburg, 2008; Michel, 2011;
and Riehl, 1998.
Riehl (1998) conducted a yearlong case study of faculty meetings in one school
utilizing three frameworks: faculty as a work group, meetings as dialogical encounters,
and meetings as constitutive social action. Her study incorporated extensive
observations, participation, interviews, and artifact reviews and provides insight into the
potential of faculty meetings for addressing large-scale, school-wide challenges. In terms
of group task performance, Riehl studied whether teachers were accomplishing the work
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in faculty meetings effectively and efficiently, whether their work contained group
cohesiveness, and whether the principal chose appropriate strategies for accomplishing
work together. Riehl noted that faculty meetings can be improved by developing the
questioning techniques of teachers and principals, reflecting on meetings from the
perspective of group task performance, and reviewing the systematic rules and resources
embedded in meetings. King (1994, cited in Riehl, 1998) previously studied the
questioning techniques of elementary students and concluded that students who were
coached to ask questions designed to access prior knowledge/experience are more
effective in enhancing their learning. Riehl interpreted that the same coaching with
adults may lead to increased learning. Consistent with the findings of students from
King, Riehl inferred, “Teachers and administrators could be coached in how to ask
questions [of one another] that elicit responses that build and deepen the conversation”
(p. 123). The meetings Riehl observed were collaborative in nature and used to address
school improvement goals, though Riehl pointed out the meetings were not necessarily
typical of faculty meetings in most schools. Riehl’s study concluded that effective
faculty meetings are better understood as serving the “larger purpose of the continual
organizing of the school” (p. 122), rather than the completion of various unconnected
work tasks.
Brandenburg (2008) researched the faculty meeting in comparison to the models
of effective business meetings using a mixed method approach. The sample for this
study included four high-achieving Wisconsin elementary schools. Brandenburg found
that principals encouraged group participation, teachers expressed their opinions within
the meetings, and teachers had input into agenda items. “In addition, the findings
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confirmed that meetings in high-achieving schools are moving toward agenda items that
are linked to professional learning, school improvement goals, and student achievement”
(p. 98). The results of this study indicated the need for training for both principals and
teachers to achieve better results from their meetings and that, in high-performing
schools, faculty meetings can, in fact, facilitate progress toward major instructional goals.
The most recent research on faculty meetings was a multi-case study of three
south Texas schools conducted by Michel (2011). The researcher used a dialogical
hermeneutic approach to interview individual teachers and conduct focus groups with
teachers and principals. In addition, each school taped one faculty meeting and submitted
the corresponding agenda for that meeting. The author set out to explore the current and
past experiences of teachers with faculty meetings. How would teachers design the ideal
faculty meeting? What, if anything, inhibited the teachers or administrators from
changing current faculty meeting practices? Michel noted the “immense pressure” and
“limited time to disseminate the information” (p. 157) on schools due to the ever
changing state mandates and expectations. Continual mandates from the district and the
state dominated the agenda topics within the school’s faculty meetings. Michel referred
to the atmosphere in faculty meetings within the studied schools as “The Pressure Box.”
The box contains federal, state, and district mandates and expectations and also includes
the obstacles of insufficient time, negative attitudes, and irrelevant topics within the
meeting. With proper training, effective meetings should move from the communication
of mandates and expectations to teacher development and a focus on student learning.
This model moves the faculty meeting to a participant-centered learning environment.
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A review of research on Catholic school faculty meetings reveals only one thesis
for the completion of a Master of Arts Degree on the topic, that of Sister M. Roger
Pisaneschi, O.S.U. (1967), which examined Catholic schools that were staffed by the
Ursuline Sisters of Louisville, KY. A survey was sent to 219 teachers in 41 Catholic
elementary schools staffed by the Ursuline Sisters that were located in eight states. The
purpose of this study was to analyze and evaluate the faculty meeting in terms of
promoting the professional growth of teachers. Pisaneschi drew two main conclusions:
“(a) The professional and general knowledge of the teachers who attended the meetings
was increased, and (b) The teachers’ ambition to improve teaching were furthered” (p.
49).
Catholic Identity
Research to this point has been silent as to whether faculty meetings can support
the promotion and protection of the Catholic identity of schools. But, what is the nature
of this identity to begin with? The most recent and comprehensive work on Catholic
identity was published in March 2012 in the National Standards and Benchmarks for
Effective Catholic Elementary and Secondary Schools (NSBECS) (Ozar, 2012) issued by
the Center for Catholic School Effectiveness, School of Education, Loyola University,
Chicago. Included in this document are key characteristics that “define the deep Catholic
identity of Catholic schools and serve as the platform on which the standards and
benchmarks rest” (p. 1). The characteristics are the following:


Centered in the Person of Jesus Christ



Contributing to the Evangelizing Mission of the Church



Distinguished by Excellence
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Committed to Educate the Whole Child



Steeped in a Catholic Worldview



Sustained by Gospel Witness



Shaped by Communion and Community



Accessible to All Students



Established by the Expressed Authority of the Bishop (Ozar, 2012, pp. 2-3)

The NSBECS document on Catholic identity emerged from previous decades of
official teachings on the role of education in the Catholic Church. The Declaration on
Christian Education: Gravissimum educationis (1965), promulgated by the Second
Vatican Council, declared that what makes the Catholic school distinctive is its religious
dimension [Catholic identity], and that this is to be found in “(a) the educational climate,
(b) the personal development of each student, (c) the relationship established between
culture and the Gospel, and (d) the illumination of all knowledge with the light of faith”
(p. 1). Catholic identity is foundational to the mission of Catholic schools — the true and
only reason for their existence.
Purpose of the Study
While limited in scope, research literature suggests that faculty meetings might
serve as a conduit to creating participant-centered learning environments where the daily
challenges faced by schools, including perhaps the promotion of Catholic identity and the
advancement of academic excellence, can be addressed. Teacher development, school
improvement goals, and focus on student learning should be key topics for the agenda in
schools interested in maximizing the place of faculty meetings in advancing these goals.
To maximize the potential of faculty meetings, participants should focus on learning new
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instructional skills, be trained in questioning techniques to promote stronger connections
between prior knowledge and new pedagogy, and possess a good comprehension of the
components to conducting an effective faculty meeting. In addition, Catholic schools
might utilize this opportunity to ensure that a strong Catholic identity permeates all
aspects of the school. Based on this empirical research and Sexton’s (1991) assertion that
research on faculty meetings should include factors gleaned from teachers’ perspectives,
a need exists for further research adding to the current base of knowledge on Catholic
school faculty meetings.
This study was conducted using a phenomenological approach by “questioning
the structure and essence of lived experience” (Rossman & Rallis, 2012, p. 6) of teachers
and administrators who participate in faculty meetings in one high-performing Catholic
school. The theoretical framework for this study was grounded in Macey and
Schneider’s (2008) work on engagement of employees. The framework included three
facets for understanding the elements of employee engagement: (a) trait engagement
(positive views of life and work); (b) state engagement (feelings of energy, absorption);
and (c) behavioral engagement (behavior above and beyond defined role). Macey and
Schneider interpreted the construct to include both attitudinal and behavioral
components.
Purposive sampling was used to identify the school outside of the researcher’s
home diocese where fieldwork was conducted. The school was chosen based on the
following criteria: (a) an “A” school designated by the Indiana Department of Education
through the 2011-2012 A-F School Accountability Rating System, (b) an elementary
school defined as a school that includes grades K-8, and (c) a school in which the current
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administrator has served as principal for the previous two consecutive school years. The
purposive criteria in this particular study provide the setting to collect data that best
represent a successful Catholic school in Indiana. Data for this study were extensive and
were drawn from three main sources: open-ended questionnaire, interviews, and artifact
review. Data were analyzed using an iterative coding approach (Saldaña , 2013); a
narrative of thick, rich description (Lincoln & Guba, 2000); and data displays (Miles &
Huberman, 1994) to convey the results.
Research Questions
A single, central research question framed this study:
What role do faculty meetings play in the life of a high-performing Catholic
elementary school?
Additional sub-questions include the following:
RQ1 – How do faculty meetings contribute to the sense of Catholic “identity” of
the school?
RQ2 – How do faculty meetings contribute to the academic improvement of the
school?
RQ3 – How does engagement of faculty within the faculty meeting contribute to
the Catholic identity and academic improvement of the school?
Significance
This study makes a unique contribution to an under-researched area of education.
Practitioners in the field of education have seen a robust interest in the topic of faculty
meetings (Caramanico, 2013; Currie, 2013; Houck, 2012; Jackson, 2013; Menard, 2010;
Price, 2012). However, the current wave of practitioners writing on this topic includes a
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limited number of teachers, and the voice of the teacher needs to be heard through a
research-based study. Consistent with the work of Burbules (1993) regarding dialogical
moves, Riehl (1998) concluded “By engaging in dialogue, individuals can build toward
shared understandings…This links dialogue to the model of task-performing work
groups. Dialogue represents a potential performance strategy that can be employed to
accomplish tasks…involving planning, decision making, or learning” (p. 96). Riehl
clarified Burbules’s definition of dialogical moves as a means of generating and sharing
knowledge through questions, responses, and building statements. A study conducted in
the natural setting of a real school’s faculty meetings captures what the teachers see, hear,
and feel in their efforts to make meaning of the experience of a faculty meeting (Rossman
& Rallis, 2012).
This study is unique, as it explored this phenomenon in a Catholic school. The
representation of Catholic schools in research literature is important due to the unique
aspect of teachers who share similar ideas about culture and engage in a strong sense of
community with shared values and beliefs (Sergiovanni, 1996). School administrators
will be more likely to positively impact instructional quality by developing communities
of practice in which teachers share goals, work, and responsibility for student outcomes
(Wahlstrom & Louis, 2008). This research provides school administrators as well as
teachers the unique window to see, hear, and understand the viewpoint of the teachers in
relation to their own experiences of faculty meetings. The research findings, when
applied to their own understandings, strengthen the literature of the identity of Catholic
schools, their academic culture, and particularly in how faculty meetings can facilitate
school improvement goals.
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Definition of Terms
Catholic Identity. Catholic identity is a set of characteristics that flow directly
from the Holy See’s Teaching on Catholic Schools by Archbishop J. Michael Miller, CSB
(2006) and from statements by Pope Benedict XVI (2008) and the American bishops.
The nine defining characteristics are included in the National Standards and Benchmarks
for Effective Catholic Elementary and Secondary Schools (Ozar, 2012). Each
characteristic is reviewed and defined in Chapter II. Joseph (2001) defined Catholic
identity as “theological truths which govern and give guidance to both philosophy and to
persons of Catholic faith” (p. 31). Implicit in this definition is the notion that identity
shapes behavior and that people who share that identity engage with one another and the
world in unique ways. For purposes of this study, the identity of a Catholic school is
defined as the way a Catholic school’s faculty, students, parents, and other stakeholders
share and live out core Catholic truths as an essential component of the process of
teaching and learning.
Faculty Meeting. Streibel (2003) defined meetings as an event consisting of
people, content, and process designed for a purpose. Applying this to schools, Jennings
(2007) added the following three purposes: (a) to build relationships among staff, (b) to
focus on professional development, and (c) to solve problems and make decisions (p. 6).
Jennings’ reference to faculty meetings as a means of building relationships among staff
takes on a central role for Catholic school faculty. Przygocki (2004) noted, “Teachers in
Catholic schools have a proclivity for involvement and are expected to participate in the
development of the faith community” (p. 535). Faculty meetings in a Catholic school
include opportunities for communal prayer and faith development (Ozar, 2012). In this
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study, the researcher makes a distinction between faculty meetings and professional
learning communities. Faculty meetings involve all certified staff within the meeting
while professional learning communities are typically subsections of the faculty
(Jennings, 2007). For purposes of this study, Catholic school faculty meetings are
defined as a predetermined period of time when the school’s certified staff assemble to
pray, communicate, collaborate, and engage in shared decision making, which builds
community and focuses on school-wide improvement for students.
High-Performing School. Research for this study was conducted in Indiana, and
the definition for a high-performing Catholic school is determined by the Indiana
Department of Education utilizing the 2011-2012 A-F School Accountability grading
system (Indiana General Assembly P. L. 221, 1999). The metrics used to assign A
through F letter grades to each accredited public and non-public school are based on
student performance in a given year and improvement of performance from previous
years. A school designated as an “A” school made exemplary progress through
performance and improvement in English/Language Arts and Math.
Conclusion
This study explores perceptions of faculty members in a Catholic school and how
school faculty meetings engage teachers around the work of promoting and preserving
Catholic identity and school improvement. The case study was conducted through a
phenomenological approach by “questioning the structure and essence of lived
experience” (Rossman & Rallis, 2012, p. 6) of teachers and administrators who
participated in faculty meetings in one high-performing Catholic school.
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A review of literature in Chapter II that supports this study begins with a
conceptual framework which provides a model of engagement followed by a group
effectiveness model with an input-process-output design. Empirical research on faculty
meetings, as a logical place to observe engagement through group processes, will follow
in the review and include the opinions of practitioners in the field concerning best
practices. Chapter II concludes with the defining and framing of Catholic identity.
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CHAPTER II: REVIEW OF THE LITERATURE

This review of literature contains four main sections. The first section establishes
the theoretical framework for this study by exploring the findings of Macey and
Schneider’s (2008) work with employee engagement. The model of engagement includes
three facets for understanding the elements of engagement among employees. The
second section examines a model of group effectiveness from McGrath (1964). The
empirical discoveries of the input-process-output (IPO) model are the foundation for
group process models. The next section explores specific empirical research studies on
school faculty meetings. Due to a dearth of empirical research on this topic, each study
will be individually examined. In addition to the research studies, a summary of
practitioners’ opinions of best practices will be included. The chapter concludes with
defining and articulating the concept of Catholic identity and examining what role faculty
play in determining this identity.
Conceptual Framework for the Study
The theoretical framework for this study will be grounded in Macey and
Schneider’s (2008) work with engagement of employees. The Employee Engagement
Model sheds light on the structure and lived experience of the phenomena of the faculty
meeting in this particular context. Macey and Schneider defined employee engagement
as “a desirable condition that has an organizational purpose and connotes involvement,
commitment, passion, enthusiasm, focused effort, and energy” (p. 4). The framework
includes three facets for understanding the elements of employee engagement: (a)
psychological state engagement, (b) behavioral engagement, and (c) trait engagement.
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Macey and Schneider interpreted the construct to include a few origins of both the
attitudinal and behavioral components. The conceptual model of engagement will guide
the formulation of the interview protocols and assist in deriving meaning from the data
during the data analysis phase.
Psychological State Engagement
Psychological state engagement is central to the engagement issue. Macey and
Schneider (2008) contended that this state is where people feel “some form of absorption,
attachment, and/or enthusiasm” (p. 6). This component includes satisfaction,
involvement, commitment, and empowerment from the individual in relationship to the
group and task.
Behavioral Engagement
Behavioral engagement is behavior that can be seen in regard to the task. The
nature of work (work attributes, variety, challenge, and autonomy); leadership
(transformational leadership); and trust has an effect on engagement as well. It also has a
direct effect on state engagement and an indirect effect as a “boundary condition
(moderator) between trait and state engagement” (Macey & Schneider, 2008, p. 14). The
nature of leadership has an indirect effect on behavioral engagement through the creation
of trust. Examples of behavioral engagement are Organizational Citizenship Behavior
(OCB) (Organ, 1994), being proactive and having initiative, and being willing to expand
your role within the group.
Trait Engagement
Macey and Schneider’s (2008) model identifies trait engagement as positive
views of life and work, proactive personality, trait positive effect, and conscientiousness.
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Trait engagement is how a person relates to (or fits into) his or her environment. The
person will become involved for the sake of the task itself rather than to gain a material
reward or avoid a punishment. The extent to which people feel they “fit” into their
environment provides an important connection between trait and state as well as between
state and behavioral engagement. Macey and Schneider referenced Bono and Judge’s
2003 study that indicated, “Engagement with their work suggests that employees who see
their work as consistent with their personal values will be more engaged” (p. 23). Macey
and Schneider’s model of employee engagement suggests that effective schools’ faculty
meetings would be events that heighten teacher engagement at all levels. An effective
faculty meeting might engage teachers psychologically by increasing their commitment
to the school’s mission and purpose and empowering them to want to be involved and
behaviorally by demonstrating leadership skills and trust among the faculty.
Furthermore, faculty meetings might reveal the extent to which an individual
teacher experiences congruency between his/her own personal values and sense of
purpose and the mission and purpose of the school itself. While Macey and Schneider’s
(2008) model provides a framework for both attitudinal and behavioral components to
engagement, it lacks the structural content needed for meetings. McGrath’s Model of
Group Effectiveness (1964) provides the structure and, together, the two models are
necessary to achieve a successful (i.e., productive) faculty meeting.
McGrath’s Model of Group Effectiveness
Employee Engagement Model is a recent construct in the literature but draws
from the foundational work done by McGrath (1964). Before delving into the inputprocess-output of McGrath’s Model of Group Effectiveness, it is important to define the
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teachers in a school as work group or team. Kozlowski and Bell (2003) provided a
detailed definition of what constitutes a team. They defined work teams as
composed of two or more individuals who (a) exist to perform organizationally
relevant tasks, (b) share one or more common goals, (c) interact socially, (d)
exhibit task interdependencies, (e) maintain and manage boundaries, and (f) are
embedded in an organizational context that sets boundaries, constrains the team,
and influences exchanges with other units in the broader entity. (p. 334)
Teachers, whether in their grade level or discipline teams, or meeting as a whole group,
meet the criteria as a work team (Jennings, 2007; Kozlowski & Bell, 2003). With the
understanding that teachers are teams, it becomes important to know the research behind
effective groups and teams.
Joseph E. McGrath was a social psychologist known for his work on small
groups, time, stress, and research methods and for his excellence in mentoring graduate
students. His Model of Group Effectiveness (see Figure 1) is widely cited by researchers
and also included in the numerous books and articles he authored, co-authored, edited,
and co-edited. The model is adapted from his work in 1964 (McGrath, 1964).
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Figure 1: McGrath’s Model of Group Effectiveness (Jex & Britt, 2008)
McGrath’s model, like most models dealing with group effectiveness, depends on
an input-process-output configuration (Gladstein, 1984; Hackman, 1987; Shea, 1987).
Ilgen, Hollenbeck, Johnson, and Jundt (2005) noted that most team research has been
either explicitly or implicitly guided by the input-process-outcome model. A general
agreement exists that not all teams are created the same, and this three-part model could
provide insight and even predict results in certain situations. Rico, Alcover de la Hera,
and Tabernero (2011) recently wrote:
despite some differences between them, they can all be considered to have been
based on the Input-Process-Output (IPO) model (McGrath, 1964). This model
identifies the composition, structure, and processes of teams and the key
antecedents to their effectiveness. Likewise, the model considers organizational
and situational factors as influencing the structure of the team as a whole,
affecting the rest of the variables (input-process-output). (p. 58)
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Input
Inputs are critical factors that influence process, which affects outputs. Simply
put, group effectiveness begins with inputs. McGrath (1964) grouped inputs into three
categories: individual, team-level, and environment factors. Individual factors include
the skill levels of the members of the team. Also included are the attitudes and
personalities of the individuals. Team level factors look at the structural properties,
which include the roles of the members, authority structure, number of individuals within
the team, and the cohesiveness within the team. Rico et al. (2011) identified autonomy as
one of the characteristics that has received the most attention in recent years. When team
members as a group have autonomy, they develop an independence, self-governing
capacity to make decisions and act on them. Stewart (2006) revealed that increased
autonomy, together with coordination within a team, is associated with better
performance. Environmental factors look at the organizational context under which the
team works. Stewart’s model specifically includes environmental factors that include
motivational reasons, the nature of the task, and reward structures. The environmental
stress deals with the criticality of work the team is performing, time pressure, decisionmaking processes, and distribution of authority. Groups can be less effective due to
workload and time pressure. Campion, Medsker, and Higgs (1993) built upon the group
characteristics related to effectiveness. In their research, composition included
membership heterogeneity, flexibility in terms of job assignments, and preference for
group work versus working independently. While McGrath provided the three main
categories for inputs, researchers have expanded the definitions of inputs throughout the
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year to clearly communicate what is necessary for the next stage of team effectiveness,
which is process.
Process
The second part of the model after the inputs are in place highlights the group
interaction of process. The manner in which a team performs its task consists of
performance strategies, interpersonal harmony, shared understanding, and coordination of
the necessary responses. Gladstein (1984) agreed with McGrath (1964) that team
processes lead to team effectiveness. Gladstein differed somewhat here, in that his model
includes boundary management, which emphasizes the manner in which the team
interfaces with other units both inside and outside the organization. Hackman (1987)
added to the middle leg of the input-process-output model when he discussed the
importance of material resources. The process is directly affected when teams do not
have sufficient material to complete the task well and on time.
Cohen and Bailey (1997) divided processes into internal and external. Internal
processes include cooperation, communication, and task process. Anacona and Caldwell
(1992a) defined task process as the group’s ability to develop plans, define goals, and
prioritize work. The external processes center on communication. Anacona and
Caldwell classified a group’s external-focused activities into four major types that
include ambassador, task coordinator, scouting, and guarding. In their findings, Anacona
and Caldwell (1992b) found these external communications to be positively associated
with managers’ ratings. No matter the labels placed on the processes, the common
denominator is that each team has a task to complete and a goal to achieve. Process
continues to be studied and evaluated due to its direct effect on outputs.
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Outputs
The third and final piece of McGrath’s (1964) model is output, which flows from
the group interaction of process. Outputs divide themselves into two distinct categories:
“level of performance” and “other outcomes.” Level of performance comes from the
judged quality of the team’s output, the time it takes to make a decision or develop a
solution to a problem, and the number of errors in performing the task. "Other outcomes"
refers to member satisfaction, group cohesiveness, attitude changes, and the pattern of
relationships following the performance. While Hackman (1987) agreed with the output
being the third and final stage of the model, he created an intermediate, or proximal,
criterion of effectiveness. Researchers Campion et al. (1993) concurred with McGrath,
even though they created three effectiveness criteria that include productivity,
satisfaction, and manager judgments. Interestingly enough, Rico et al. (2011) organized
the current research of outcomes [outputs] into three basic types of outcomes with
individual-level outcomes, team-level outcomes, and organizational [environmental]level outcomes.
The current research study emerges from the theoretical framework of Macey and
Schneider’s (2008) model of employee engagement by examining the components of
faculty meetings and understanding the attitudes of teachers in relation to meetings. The
attitudinal and behavioral components of the framework include involvement, focused
effort, and energy which link into McGrath’s (1964) Model of Group Effectiveness that
provides the structural basis of the meeting (inputs, processes, and outcomes). The two
models are necessary, as they provide the overarching frameworks that provide the
insight into the construction and implementation of effective school faculty meetings.
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Both Macey and Schneider and McGrath’s frameworks, when applied to the phenomena
of faculty meetings in a Catholic school, offer a meaningful contribution to the research
literature by clarifying the structures needed in a meeting and the teacher traits necessary
for the meeting to be productive. Engaging teachers in the challenges that face schools
today can be one avenue in reaching the students served. Through an active,
collaborative, problem-solving approach, teachers will have direct participation in
learning pedagogical approaches to teaching while ensuring a strong Catholic identity
committed to faith formation, academic excellence, and service.
Faculty Meeting Research
The faculty meeting should be the arena where schools can address their
challenges (Brandenburg, 2008; Michel, 2011; Riehl, 1998). However, a dearth of
empirical research exists on the topic of faculty meetings or their utility for addressing
large-scale, school-wide challenges. Over the past 25 years, only three empirical studies
have explored the topic of faculty meetings. For Catholic schools, faculty meetings can
serve the purpose of collectively addressing the challenge of effectively preserving and
promoting their Catholic identity, while simultaneously ensuring high standards of
academic success for all students.
Work, Discourse, and Constitutive Social Action
Riehl (1998) conducted a yearlong case study utilizing three frameworks: faculty
as a work group, meetings as dialogical encounters, and meetings as constitutive social
action. The study incorporated extensive observations, participation, interviews, and
artifact reviews that were conducted by Riehl and a research associate. Riehl noted,
“Consistent with principles of organizational ethnography, we sought to observe the
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school meetings in as open and thorough a fashion as possible” (p. 102). The public
elementary school in this study was affiliated with a university school of education in a
professional development school partnership. The school enrolled approximately 325
students in kindergarten through fifth grade. The principal had just been transferred to
the school after having served as principal in another elementary school within the same
district. Riehl summarized, “Over time, as the importance of meetings emerged in our
discussions, it was agreed that systematic data would be gathered related to the school
faculty meetings” (p. 100).
Faculty as a work group. In terms of group task performance, Riehl (1998)
studied whether teachers were accomplishing the work in faculty meetings effectively
and efficiently, whether their work contained group cohesiveness, and whether the
principal chose appropriate strategies for accomplishing work together.
Riehl (1998) first looked at the work tasks in which the teachers and
administrators were engaged. Eight categories of activity were identified: (a) social
activity, (b) listening to announcements, (c) listening to principal, (d) listening to other
teachers, (e) listening to other presenters, (f) discussion, (g) organizing work, and (h)
hands-on work. From the activities, each was coded for its intended outcome, which
generated five broad categories of tasks: (a) building community, (b) monitoring group
process, (c) learning, (d) planning, and (e) coordinating.
Riehl (1998) closely followed two tasks during the school year; one was
generated by feedback from teachers and one handed down by the principal. At the end
of the year, Riehl reported the descriptions of the amount and kinds of effort in terms of
activities that was expended by the faculty work group to accomplish the two tasks.
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According to Riehl, “They [the faculty] were surprised by the patterns observed and by
the lack of fit between desired outcomes and actual effort. This kind of information can
be helpful as groups try to increase their task performance effectiveness” (p. 110).
Meetings as dialogical encounters. According to Riehl (1998), “Because
virtually all of the work accomplished in the school meetings involved talk of one form
or another, the quality of the work accomplished was most likely related to the quality of
the group’s discourse” (p. 110). Riehl noted that faculty meetings can be improved by
developing the questioning techniques of teachers and principals, reflecting on meetings
from the perspective of group task performance, and reviewing the systematic rules and
resources embedded in meetings. Consistent with the findings from King (1994), Riehl
inferred, “Teachers and administrators could be coached in how to ask questions [of one
another] that elicit responses that build and deepen the conversation” (p. 123).
To showcase an example of a dialogical encounter, Riehl (1998) included a
transcript that contained the speaker and the general content of each utterance, along with
commentary using Burbules’s (1993) framework. Three observations were noted from
this exchange: (a) participation structure of those present with the principal dominating
the conversation and new teachers who never spoke; (b) pattern of dialogical moves,
which consisted of redirecting statements – utterances that do not build on a previously
introduced idea but instead introduce a different dimension of an issue; and (c) the
outcome of the dialogue was influenced as much by structural features of the dialogue as
by the content of speakers’ utterances. Riehl (1998) concluded, “…if the faculty
members were conscious of the need to strategically use knowledge and skills for optimal
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task performance, they might be inclined to monitor the quality of discussions more
carefully” (p. 117).
Meetings as constitutive social action. This section addresses the question of
how the faculty meetings at the elementary school were “constitutive social processes”
(Riehl, 1998, p. 118). The authority relations between principal and teachers and the
professional identity of teachers were studied, along with how individual and collective
agency within the routine of meetings reflected and re-created the enduring social
organization of the school. The principal held most of the authority in terms of content
and resources of the meeting. The principal dominated the amount of time speaking, and
the teachers held a level of respect and politeness toward the principal. Through a
comparison of other meetings, the authority the principal held in the faculty meeting
became even clearer. In terms of the professional identity of teachers, Riehl claimed, “As
ritual encounters, the meetings embodied rule-resource sets that reflected teacher
identities, which were, in turn, reproduced through the meetings” (p. 120).
Riehl’s (1998) study concluded that effective faculty meetings are better
understood as serving the “larger purpose of the continual organizing of the school” (p.
122), rather than the completion of various unconnected work tasks. She also asserted,
“Changing the nature of work-group performance and communicative action in a school
would, therefore, both lead to and follow from changes in the enduring social
organization of the school” (p. 122). Following Riehl’s conclusion that faculty meetings
can serve a larger organizational purpose, Brandenburg (2008) explored how faculty
meetings functioned in high-performing schools primarily serving students from low
socio-economic backgrounds.
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Conducting Effective Faculty Meetings
The purpose of this study (Brandenburg, 2008) was to examine faculty meetings
of high-achieving schools of poverty. The population for this study included the
principals and certified staff from four high-achieving elementary schools located in
Wisconsin. Criteria for high achieving and poverty were included in the study, and
purposeful sampling was used to select the final four schools. A mixed method approach
was used to collect both qualitative data (teacher surveys, principal interviews, and
evaluation of faculty meeting agendas) and quantitative data (teacher surveys).
Limitations of the study included the following: (a) sample size was small, (b) schools
were all located in Wisconsin, and (c) survey and interview instruments were designed by
the researcher and may affect reliability and validity.
Business models. Brandenburg (2008) researched the faculty meeting in
comparison to the models of effective business meetings. The three business models
included these characteristics: (a) Interaction Method, (b) Breakthrough Meetings
System, and (c) Masterful Meeting Framework. The researcher identified five common
components of meetings from the models: (a) preparing the meeting, (b) opening the
meeting, (c) conducting the meeting, (d) closing the meeting, and (e) meeting follow-up.
Results. The teacher survey questionnaire (Brandenburg, 2008) consisted of
three statements each for the common components of meetings, with the last component
(meeting follow-up) consisting of only two statements. The researcher used a 4-point
Likert scale (1 = never, 2 = seldom, 3 = often, and 4 = always). Ranked in order by mean,
for Conducting the faculty meeting, the results showed the following: agenda items
(3.41), preparing the faculty meeting (3.22), faculty meeting follow-up (3.16), opening
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the faculty meeting (2.89), respectful and safe environment (2.83), dysfunctional
behavior (2.82), closing the faculty meeting (2.44), and diverse perspectives (2.37).
Themes that emerged from the teacher survey on effective faculty meetings were
agenda, staff behavior, time, leadership, and relationships. Brandenburg (2008)
described six key factors that answered the research question, “In what ways are school
leaders preparing agendas that are conducive to effective faculty meetings?” These
factors included (a) having an agenda, (b) relevant topics, (c) agenda sent out ahead of
time, (d) staff input into the agenda, (e) time allotted for each agenda item, and (f)
sticking to the agenda.
Conclusions. Brandenburg’s (2008) findings were grouped into six conclusions
that she stated will assist school leaders in designing more effective faculty meetings:
Meeting components. Effective meetings do not just happen; they are designed.
The study (Brandenburg, 2008) found principals using the components of effective
business meetings within their faculty meetings. Brandenburg advised, “…[L]eaders
who want to improve the effectiveness of their faculty meetings should focus
improvement efforts on processes that create a respectful and safe environment, manage
dysfunctional behavior, and allow for diverse perspectives” (p. 101).
Barriers. Staff behavior that occurred in the meeting was considered the most
significant theme that emerged from the data (Brandenburg, 2008). Establishing ground
rules and agreeing to follow the rules improve the effectiveness of faculty meetings.
Training. Both the school leader and teachers need training, and this conclusion
is considered critical to conducting an effective faculty meeting (Brandenburg, 2008).
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Brandenburg found that the continuum shows that the amount of training the principal
has received impacts how effectively the faculty meeting is conducted.
Agendas. This study (Brandenburg, 2008) showed that the more training the
principal received, the more formal the agenda template and meeting procedures. An
effective agenda will, not only assist educational leaders in preparing for the meeting, it
will help participants come to the meeting prepared. The most effective agendas (a)
allow for input on agenda items from faculty and (b) are received by participants at least
24 hours in advance of the meeting.
Student achievement. The goal of faculty meetings should be to improve student
achievement. Brandenburg (2008) stated, “Educational leaders who want to improve the
effectiveness of their faculty meetings should limit agenda topics to professional learning,
school improvement goals, and student achievement” (p. 108).
Effectiveness of the faculty meeting. Brandenburg insisted, “Educational leaders
who want to improve the effectiveness of their faculty meetings should strive to meet the
criteria of an effective meeting as defined by Kirkpartick (2006)” (p. 110). Brandenburg
(2008) continued by presenting, “strategies to manage time…starting on time, ending on
time, assigning limits for agenda items, following the agenda, having ground rules, and
having a time keeper” (p. 110). While Brandenburg’s research revealed the structure of
faculty meetings, Michel’s research (2011) uncovered the enormous external pressures
placed on the schools that both challenge the efficacy of faculty meetings and also
increase the imperative that meetings actually contribute in some meaningful way to
school success.
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Faculty Meeting Content and Processes
The most recent research on school faculty meetings was a multi-case study of
three south Texas elementary schools conducted by Michel (2011). Utilizing the state’s
standardized and mandated test of student knowledge and skills, The Texas Assessment
of Knowledge and Skills, the researcher identified one exemplary, one recognized, and
one acceptable elementary school for this study. The specific schools were selected
based on four criteria: (a) the principal led the researcher in understanding the school
held routine faculty meetings, (b) the school was in one of the three categories for the
state assessment, (c) the school principal had two or more years of experience at the
identified school, and (d) the demographics of these schools were similar, and all three
schools had diverse populations. The researcher used a dialogical hermeneutic approach
to interview individual teachers first and then conducted focus groups with teachers and
principals. In addition, each school taped one faculty meeting and submitted the
corresponding agenda for that meeting. A total of 16 individuals were interviewed.
The author set out to explore the current and past experiences of teachers with
faculty meetings - how teachers would design the ideal faculty meeting and what, if
anything, inhibits the teachers from changing current faculty meeting practices. Two
outcomes were noted in the study: (a) contribute to practice-oriented literature on how to
improve faculty meetings based on participant responses, and (b) offer recommendations
for school policy.
Findings. Conclusions reported by Michel (2011) suggest two main themes for
the study: (a) accountability over learning, and (b) hindering the ideal. The first theme,
accountability over learning, emphasizes the mandates from the district, state, and federal
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levels that consume the agenda. Michel reported, “Hierarchical decision-making creates
an environment where mandates and expectations assume a sense of urgency in faculty
meetings, while improving teaching and learning seem less important” (p. 37). The
researcher highlighted that principals view time as a challenge and, therefore, use faculty
meeting time to meet district requirements. The second theme that emerged in the study,
hindering the ideal, signified how the stakeholders in the meeting would like faculty
meetings to be utilized. The feedback was robust from all three schools, and from the
data came three conclusions: (a) the need to motivate and engage participants, (b) the
desire of faculty and staff to lead meetings, and (c) the need to hold faculty and staff
accountable.
Pressure box. Michel (2011) noted the “immense pressure” and “limited time to
disseminate the information” (p. 157) on schools due to the ever changing state mandates
and expectations. Continual changes from the district and the state dominated the agenda
topics within the school’s faculty meetings. Michel termed this atmosphere of the typical
faculty meeting “The Pressure Box.” The box contains the federal, state, and district
mandates and expectations and also includes the obstacles of insufficient time, negative
attitudes, and irrelevant topics within the meeting. With proper training, effective
meetings should move from the communication of mandates and expectations to teacher
development and a focus on student learning. This model moves the faculty meeting to a
participant-centered learning environment.
Faculty Meetings in Catholic Elementary Schools
In researching Catholic school faculty meetings, this researcher located only one
thesis for the completion of a Master of Arts Degree on the topic, that of Sister M. Roger

30

Pisaneschi, O.S.U. (1967), that researched Catholic schools that were staffed by the
Ursuline Sisters of Louisville, KY. A survey was sent to 219 teachers in 41 Catholic
elementary schools, which were located in eight states and staffed by the Ursuline Sisters.
The purpose of this study was to analyze and evaluate the faculty meeting in terms of
promoting the professional growth of teachers.
Practices for faculty meetings. In regard to the number of faculty meetings held
annually as reported by the teachers, 76.9% of the teachers reported attending eight to ten
meetings. Ninety-one percent of the teachers identified a classroom or the school library
as the location of the faculty meeting. The length of the meetings ranged from 45 to 90
minutes as reported by 77.4% of the respondents. Over half (65.9%) of the teachers
stated the meetings were compulsory.
Objectives for faculty meetings. Teachers were asked about the principal
objectives for conducting the faculty meeting. Nearly three-fourths (72.5%) of the
teachers responded that the meetings were for making announcements. Teachers also
stated that the meetings were used for professional growth of teachers (28.7%), to discuss
educational problems (19.2%), to discuss certain subjects (14.8%), and to handle
discipline problems (11%).
Planning for faculty meetings. The majority of the teachers (85.3%) identified
the principal as the individual who determined the agenda for faculty meetings. A
minority of teachers (11%) determined the agenda for faculty meetings with the principal.
The study suggested that no common practice occurred in the schools participating in
regard to the time when topics for the faculty meetings were decided. Regarding the time
when topics for the meetings originated, the top four responses from teachers surveyed
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were (a) at the previous meeting (28%), (b) after the previous meeting (22.5%), (c) at the
meeting as subjects arise (20.3%), and (d) at the beginning of the school year (15.5%) .
Agenda for faculty meetings. Teachers in this survey (Pisaneschi, 1967) were
asked what items were included in the agenda for the faculty meetings. The inclusion of
items reported were (a) date and time of meeting (70.9%), (b) items to be covered at
meeting (55.5%), (c) purpose of meeting (54.4%), (d) place of meeting (52.2%), and (e)
name and topic of speaker (40.6%). Receiving the agenda resulted in a wide range of
practices, from the highest response being on the day of the meeting (27.5%) to the
lowest response being three days to a week prior to the meeting (14.3%). The principal
(89%) was identified as the person presiding as chairman of the meetings.
Findings. Pisaneschi (1967) drew two main conclusions: “(a) professional and
general knowledge of the teachers who attended the meetings was increased, and (b) the
teachers’ ambition to improve teaching was furthered” (p. 49). The researcher suggested
recommendations to improve the quality of faculty meetings. Meetings should be
scheduled wholly or at least partly during school time and should be well planned so as to
provide for active teacher participation, which leads to profitable results. Meetings could
be held to a minimum through the use of distributing copies of bulletin announcements.
A planning committee, including teacher representatives, should design the agenda with
the principal and should be intentional so that there is unity as well as variety, and at the
same time, adequate attention to in-service growth activities. The agenda should be
prepared by the committee, be comprehensive in nature, and should remain flexible to
allow for additions and/or deletions at the beginning of the meeting. Minutes should be
taken and kept in a secure location and should be used during the meeting to recall or
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clarify an issue or statement. Audio-visual aids should be frequently used at the meetings
as a teaching device. Responsibilities of the meetings should be shared among faculty.
Meetings should be conducted according to democratic principles, and an evaluation
should be an integral part of every faculty meeting.
Conducting Faculty Meetings: A New Direction for Principals
Sexton (1991) conducted a literature review of meetings in both the workplace
and educational settings for principals who wanted to improve the faculty meetings in
their school. Conclusions from the review included the following (pp. 45-46):


Current meeting structures are basically authoritarian in design.



Teachers’ attitudes are generally negative toward faculty meetings. Teachers’
input is not solicited or wanted.



Research on leadership indicated a shift in emphasis from the authoritarian mode
to a more participatory model.



Tradition within school systems is important. Established traditions should be
included in planning for the future.



The leadership of the principal as meeting leader is critical in the faculty meeting
setting. Meetings are one of the few times when faculty come together as a whole
and, as such, principals need to make good use of interactive processes involving
teachers throughout the meeting.



Principals must demonstrate proficiency in several areas (communication skills,
planning, meeting tone, appropriate environment, processes, etc…) when
conducting faculty meetings.



Resources are available for the principal.
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Recommendations were as follows (pp. 47-48):


Research should be continued in the area of participatory management in
education. Research needs to critically examine the existing structures to
determine realistically what administrators can do to modify the present structure
and create an environment of which teachers are more accepting in the work
place. Research should include factors gleaned from teachers’ perspectives.



Research also should include the study of the work environment as it relates to
areas other than education.



Future administrators should be required to examine their own management style,
leadership style, and psychological traits that relate directly to interaction with
people in the work setting.



The importance of the faculty meeting should be emphasized during
administrative training programs.



Literature, workshops, and conferences should be recommended for practicing
administrators to facilitate an awareness of the importance of restricting faculty
meetings.

Faculty Meetings: Staff Development Enhanced – Menard
The current study makes an important distinction between faculty meetings and
professional learning communities (PLCs), and this dissertation focused specifically on
faculty meetings. With that stated, Menard (2010) conducted a literature review of how
faculty meetings can become more successful to serve the purpose of staff development.
Menard suggested, “Transforming staff meetings into PLCs could be one way that staff
members learn how to become more successful” (p. 37). The recommendations and
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conclusions from Menard’s review of PLCs are included in this literature review due to
their significance for faculty meetings that also include all certified teachers and the
school administration. The findings further the justification of shifting the focus of
faculty meetings from announcements and housekeeping to professional learning and
school-wide problem solving.
Recommendations and conclusions. From the literature review, Menard (2010)
identified six action items to engage in staff meeting transformation (pp. 38-41):


Understand strengths, weaknesses, and inhibitions of current staff meetings.



Build a seedbed. Communicate with key staff members about the need to
improve meetings.



Plant the seeds. Inform staff, share, and establish goals.



Nurture and watch for growth. Nurturing could include thanking staff for
participating, pointing out incidents of growth, and providing staff reinforcement.



Pull the weeds. Problems can choke best efforts to implement energized staff
meetings. Remain open, honest, and firm and deal with concerns directly.



Harvest the crop. Allow teachers to help conduct/plan meetings. Teachers will
develop a need to assume more leadership roles and take ownership of success.

Practitioner Reflections
Practitioners in the field of education have seen a robust interest in the topic of
faculty meetings (Caramanico, 2013; Currie, 2013; Houck, 2012; Jackson, 2013; Menard,
2010; Price, 2012). Examples of titles from professional journals to educational blogs:
(a) 10 Ways to Spice up Faculty Meetings (Currie, 2013); (b) Faculty Meetings Can Be
Worthwhile (Hoerr, 2005); and (c) Flipping Your Faculty Meetings (Caramanico, 2013).
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This researcher organized and summarized the opinions of the practitioners by
categorizing the wealth of information using a framework from McGrath’s Model of
Group Effectiveness (1964): input-process-output. The configuration demonstrates best
practices within the three categories: (a) preparation for the faculty meeting (input), (b)
group interaction during the meeting (process), and (c) follow-up and evaluation of the
meeting (output):
Input best practices. Preparations for the faculty meeting include action steps
that occur before the meeting. Inputs to consider when planning a faculty meeting should
center on the individuals at the meeting, the understanding of the cohesiveness (or lack of
cohesiveness) of the group, and the environment under which the team will conduct the
work.


Adequate Pre-Planning – having a clear vision; knowing when to call a meeting;
selective invitations, meaning inviting those most impacted by agenda



Agendas – written in advance, invitation for attendees to suggest additional
agenda items, time estimates for each item, proper sequence of topics



Defined roles and expectations for all present (and not present) for the meeting,
established collectively — designed ground rules



On-time start and finish



Effective and proper training of facilitators, understanding of behavioral styles



Setting meeting tone; providing refreshments; arranging of space, equipment, and
materials; location of meeting



Safe and nurturing environment

 Culture: rituals and symbols of the school
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Process best practices. During the faculty meeting, consideration should be
given to the manner in which the team performs. Strategies that aim at achieving shared
understanding of the task are the primary goal for the principal.


Shared decision making in a respectful atmosphere



Introductions, icebreaker activities, participant engagement throughout agenda



Communication that encourages different perspectives and interpretations



Encouragement of expressions for all participants



Changing seating arrangements with various groupings and sizes



Providing resources and background information prior to meeting (flipped
meeting)



Utilizing technological resources: Google Docs, Mindmeister, Twitter, and
Edmodo



Engagement in fun, share time, and celebrations



Teacher-led portions of the meeting
Outcome best practices. The meeting may have concluded, however, the work

is ongoing. To achieve maximum results, proper follow up is critical to the overall
success of the meeting.


Minutes recorded and distributed in a timely manner to all participants following
the meeting



Routine evaluations, provided by participants, regarding their feedback on the
effectiveness of the meetings
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Clearly stated objectives (action steps) at the end of the meeting — that stipulate
who is responsible, what they are to accomplish, when the task is due, and the
means necessary to communicate — back to the group
Practitioners in the field of education have expressed a plethora of ideas on how

to improve the quality of faculty meetings. The same is true for Catholic school
educators who, in addition to developing strategies for school improvement, search for
avenues to strengthen their Catholic identity.
Catholic Identity
When stakeholders in Catholic education consider the role of Catholic identity in
their schools, a frequent question they ponder is, “What makes a Catholic school
Catholic?” The plethora of writing on Catholic identity demonstrates that no uniform
definition exists today (Hunt, Joseph, & Nuzzi, 2002). Defining the characteristics is a
challenging task for educators and theologians. Does attending the Catholic Mass each
day make the school Catholic? Having religious statues and crucifixes in each room?
Assigning service hours for each student to complete? Or is the Catholic identity of a
school greater than the sum total of its individual expressions? From the responses by
Catholic theologians, educators in the U.S. and abroad, and American bishops, it seems
clear that the question of Catholic identity will remain a challenge for Catholic schools at
the beginning of the third millennium of Christianity (Hunt et al., 2002).
Comprehending the multi-faceted concept of Catholic identity provides school
principals the knowledge and direction needed to facilitate faculty meetings that
strengthen both the identity and academic excellence of their school.
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Defining Catholic Identity
“What makes Catholic schools Catholic are the theological truths which govern
and give guidance to both philosophy and to persons of Catholic faith” (Joseph, 2001, p.
31). In an attempt to clarify and categorize Catholic identity, Greinacher (1994, cited in
Hunt et al., 2002), delineated four important elements of Catholic identity according to
the Second Vatican Council: (a) belief in the Christian faith in loyalty to the Scriptures
and to the tradition of the Church as proclaimed by the Magisterium, (b) being an active
part of God’s beloved people, (c) being bound in familial ties with Catholics throughout
the world, and (d) believing that God is active in both the Church and throughout the
world. Catholic schools should articulate these elements into all aspects of the school
curriculum and environment to strengthen the Catholic identity of the school.
According to Groome (1996), the characteristics that make Catholic schools
unique are the same as those that make Catholicism itself unique as a faith tradition.
Groome identified five theological characteristics, building on the work of American
theologian Langdon Gilkey, and three additional themes found in the tradition that have
relevance for Catholic education:
(a) Catholicism is committed to tradition, and therefore honors the weight of
history, human experience, and the growth and development of knowledge; (b)
Catholicism has a positive anthropology, acknowledges sin, but believes in the
basic goodness of all people; (c) Catholicism has a sense of sacramentality,
believing that the world and life’s experiences are enduring channels of God’s
grace; (d) Catholicism has a communal emphasis, calling believers into a shared
responsibility for the common good and for building the kingdom; (e)
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Catholicism has an appreciation of rationality and learning, convinced that the
human mind and spirit can come to know and love God; (f) Catholicism is
committed to individual personhood and to the quality of person that each of us
becomes; (g) Catholicism is committed to justice at all levels; and (h) Catholicism
is committed to catholicity in its broadest, etymological, universal sense. (pp.
107-108)
These characteristics are part and parcel of the Catholic identity of Catholic schools.
Schools are, thus, Catholic to the extent that their activities embody these same
commitments to tradition, sacramentality, community, rationality, justice, universality,
and the dignity of the human person, who is understood as both blessed and fallen in
nature. To the extent that a school does not embody these activities in its collective
activities, its Catholic identity may justly be called into question.
The Declaration on Christian Education: Gravissimum educationis (1965),
promulgated by the Second Vatican Council, declared that what makes the Catholic
school distinctive is its religious dimension [Catholic identity], and that this is to be
found in “(1) the educational climate, (2) the personal development of each student, (3)
the relationship established between culture and the Gospel, and (4) the illumination of
all knowledge with the light of faith” (p. 1). The declaration has since been expanded in
attempting to grasp all elements that encompass Catholic identity.
The most recent and comprehensive work applying the concept of Catholic
identity to schools was published in March 2012 in the National Standards and
Benchmarks for Effective Catholic Elementary and Secondary Schools (NSBECS) (Ozar,
2012) issued by the Center for Catholic School Effectiveness, School of Education,
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Loyola University, Chicago. Included in this document are key characteristics that
“define the deep Catholic identity of Catholic schools and serve as the platform on which
the standards and benchmarks rest” (p. 1) and echo the “commitments” described by
Groome (1996) above.
Centered in the person of Jesus Christ. Catholic education is rooted in the
conviction that Jesus Christ provides the most comprehensive and compelling
example of the realization of full human potential (The Catholic School, 34, 35).
In every aspect of programs, life, and activities, Catholic schools should foster
personal relationship with Jesus Christ and communal witness to the Gospel
message of love of God and neighbor and service to the world, especially the poor
and marginalized. (Miller, 2006, pp. 25-26)
Contributing to the evangelizing mission of the Church. By reason of their
educational activity, Catholic schools participate directly and in a privileged way
in the evangelizing mission of the church (The Catholic School, 9; The Catholic
School on the Threshold of the Third Millennium, 5, 11; The Religious
Dimensions of Education in a Catholic School, 33). As an ecclesial entity where
faith, culture, and life are brought into harmony, the Catholic school should be a
place of real and specified pastoral ministry in communion with the local Bishop
(The Catholic School, 44; The Catholic School on the Threshold of the Third
Millennium, 14; The Religious Dimension of Education in a Catholic School, 34).
The environment in Catholic schools should express the signs of Catholic culture,
physically, and visibly (The Religious Dimension of Education in a Catholic
School; Miller, 2006).
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Distinguished by excellence. Church documents, history, and practices,
supported by Canon Law, establish that first and foremost a Catholic school is
characterized by excellence. Consistent with the defining characteristics, Catholic
schools should implement ongoing processes and structures and gather evidence
to ensure excellence in every aspect of its programs, life, and activities
(Gravissimum educationis 8 and 9; Code of Canon Law, Canon 806 #2).
Committed to educate the whole child. Catholic school education is rooted in
the conviction that human beings have a transcendent destiny, and that education
for the whole person must form the spiritual, intellectual, physical, psychological,
social, moral, aesthetic, and religious capacities of each child. Catholic schools
should develop and implement academic, co-curricular, faith-formation, and
service/ministry programs to educate the whole child in all these dimensions (The
Catholic School, 29).
Steeped in a Catholic worldview. Catholic education aims at the integral
formation of the human person, which includes “preparation for professional life,
formation of ethical and social awareness, developing awareness of the
transcendental and religious education” (The Catholic School, 31). All
curriculum and instruction in a Catholic school should foster the desire to seek
wisdom and truth, the preference for social justice, the discipline to become selflearners, the capacity to recognize ethical and moral grounding for behavior, and
the responsibility to transform and enrich the world with Gospel values. The
Catholic school should avoid the error that its distinctiveness rests solely on its
religious education program (Miller, 2006, pp. 43-45, 52).

42

Sustained by Gospel witness. Catholic schools pay attention to the vocation of
teachers and their participation in the Church’s evangelizing mission (The
Catholic School on the Threshold of the Third Millennium, 19; Lay Catholics in
Schools, 37). A Catholic educator is a role model for students and gives
testimony by his or her life and commitment to mission (Benedict XVI, June,
2005; Miller, 2006). As much as possible, Catholic schools should recruit
teachers who are practicing Catholics, who can understand and accept the
teachings of the Catholic Church and the moral demands of the Gospel, and who
can contribute to the achievement of the school’s Catholic identity and apostolic
goals, including participation in the school’s commitment to social justice and
evangelization. (United States Conference of Catholic Bishops, 2005a)
Shaped by communion and community. Catholic school education places an
emphasis on the school as community — an educational community of persons
and a genuine community of faith (Lay Catholics in Schools, 22, 41). Catholic
schools should do everything they can to promote genuine trust and collaboration
among teachers, with parents as the primary educators of their children, and with
governing body members to foster appreciation of different gifts that build up a
learning and faith community and strengthen academic excellence (Lay Catholics
in Schools, 78). The Catholic school should pay especially close attention to the
quality of interpersonal relations between teachers and students, ensuring that the
student is seen as a person whose intellectual growth is harmonized with spiritual,
religious, emotional, and social growth (The Catholic School on the Threshold of
the Third Millennium, 18).
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Accessible to all students. By reason of their evangelizing mission, Catholic
schools should be available to all people who desire a Catholic school education
for their children (Gravissimum educationis, 6; Code of Canon Law, Canons 793
#2; Renewing Our Commitment to Catholic Elementary and Secondary Schools in
the Third Millennium, Introduction). Catholic schools in concert with the
Catholic community should do everything in their power to manage available
resources and seek innovative options to ensure that Catholic school education is
geographically, programmatically, physically, and financially accessible.
Established by the expressed authority of the bishop. Canon Law states,
“Pastors of souls have the duty of making all possible arrangements so that all the
faithful may avail themselves of a Catholic education” (Code of Canon Law,
Canon 794). Bishops need to put forward the mission of Catholic schools,
support and enhance the work of Catholic schools, and see that the education in
the schools is based on principles of Catholic doctrine (John Paul II, Pastores
Gregis, 52). Catholic schools have a formal and defined relationship with the
Bishop guided by a spirituality of ecclesial communion, and should work to
establish a relationship marked by mutual trust, close cooperation, continuing
dialogue, and respect for the Bishop’s legitimate authority (Code of Canon Law,
Canon 803 #1 and #3; Miller, 2006, p. 33).
Thus, the National Standards and Benchmarks for Effective Catholic Elementary
and Secondary Schools contribute to the understanding of Catholic identity by
emphasizing the Catholic school’s commitment to the following: (a) evangelization of
individuals into a personal relationship with Jesus Christ; (b) academic excellence that
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address the learning needs of the whole child – intellectual, social, and spiritual; (c)
access to a broad constituency of children, and (d) the subsidiarity of the Catholic school
as an entity of the local diocese under the authority of the bishop. For purposes of the
current study, the researcher summarizes the extent literature on Catholic identity to
define it as the way in which a Catholic school’s faculty, students, parents, and other
stakeholders share and live out core Catholic truths as an essential component of the
process of teaching and learning. Catholic identity is the foundation of Catholic schools
— it is the true and only reason for their existence.
Faculty and Catholic Identity
In continuing the exploration of the subject, it is imperative to examine the role of
the faculty and Catholic identity. “What makes a school Catholic? One answer is clearly
‘its faculty.’ Catholic teacher identity is thus one way of examining the constitutive
elements of Catholic identity for a school” (Hunt et al., 2002, p. 13). Church documents
share explicitly the role of all teachers in the distinctive Catholic identity and mission of
the school. In a Catholic school, the environment is such that all stakeholders recognize
the importance for building community, for prayer, and for service to one another (United
States Conference of Catholic Bishops, 2005b).
The Church recognizes the monumental shift of those who are employed in a
Catholic school from priests and religious, both men and women, to the laity which now
make up 95% of the faculty and staff (United States Conference of Catholic Bishops,
2005a). The goal of the faculty should be to live in a Christian community that aspires to
living out the Gospel message (Sacred Congregation for Catholic Education, 1997).
Principals and teachers in Catholic schools are faced with a great challenge of
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understanding and strengthening the Catholic identity of their school. The roles of the
administration and faculty are critical in the delivery of this identity (Shimabukuro,
1998).
Conclusion
While limited in scope, the research literature suggests that faculty meetings
might serve as a conduit to creating participant-centered learning environments where the
daily challenges faced by schools, including the protection of Catholic identity and the
promotion of academic excellence, can be addressed. Teacher development, school
improvement goals, and focus on student learning should be key topics for the agenda.
To maximize the potential of faculty meetings, participants should be trained in
questioning techniques and possess a good comprehension of the components to
conducting an effective faculty meeting. In addition, Catholic schools should utilize this
opportunity to ensure that a strong Catholic identity permeates all aspects of the school.
Based on this empirical research and Sexton's (1991) assertion that research on faculty
meetings should include factors gleaned from teachers’ perspectives, a need for the
current study is present that will add to the current base of knowledge on Catholic school
faculty meetings.
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CHAPTER III: METHODOLOGY

The current study is unique, as it explores faculty meetings in a Catholic school.
The representation of Catholic schools in research literature is important due to the
distinctive characteristics of teachers who share similar ideas about culture and engage in
a strong sense of community with shared values and beliefs (Sergiovanni, 1996).
Development of communities of practice in which teachers share goals, work, and
responsibility for student outcomes increases the likelihood that school administrators
will positively impact instructional quality (Wahlstrom & Louis, 2008). This research
provides school administrators and teachers a unique opportunity to see, hear, and
understand the viewpoint of the teachers regarding their experiences with faculty
meetings. The research findings, when applied to the teachers’ understandings of
Catholic education, strengthen the literature on the identity of Catholic schools, their
academic culture, and, especially, how faculty meetings can facilitate school
improvement goals.
This chapter contains a description of the research methods used in this study,
including the research design, description of the population and sample, instrumentation,
procedures for data collection and analysis, and the issues of validity and ethics. The
nature of this case study was qualitative in the tradition of a phenomenological case study
(Rossman & Rallis, 2012), with the overall research question that guided the study
asking, “What role do faculty meetings play in the life of a high-performing Catholic
elementary school?”
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Research Design
The purpose of this study was to gain an understanding of the perceptions of
Catholic school teachers on faculty meetings and to explore how faculty meetings engage
teachers in the work of Catholic identity and school improvement. Qualitative case study
methodology provides tools for researchers to study complex phenomena within their
contexts (Baxter & Jack, 2008). Qualitative design is consistent with understanding how
the lived experience of the teacher within the faculty meeting can be heard, which was
the primary focus of this research. For this unit of analysis, the clearly identifiable case
with boundaries and the objective to gain an in-depth understanding of the perception of
teachers underscored the appropriateness of a qualitative research design for study of the
research problem (Creswell, 2013).
Macey and Schneider’s (2008) model of employee engagement helps explain how
teachers might utilize faculty meetings to enhance their individual and collective
effectiveness – in the case of this study, by promoting the academic achievement and
Catholic identity of their school. By promoting a stronger sense of personal and
collective mission (trait engagement), intensifying energy and involvement in work tasks
(state engagement), and fostering changes in practice (behavior engagement), faculty
meetings may function to help both individual teachers, and the Catholic school as a
whole, achieve their goals. The conceptual model of engagement frames the entire study
for improving faculty meetings, in that the model details the necessary elements
(attitudinal and behavioral) required for the meeting to achieve its purpose. The model
also guided the formulation of the interview protocols and assisted in deriving meaning
from the data during the data analysis phase.
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Case Study Methods
According to Yin (2003 cited in Baxter & Jack, 2008) a case study should be
considered when: (a) the focus of the study is to answer “how” and “why” questions, (b)
the researcher cannot manipulate the behavior of those involved in the study, and (c) the
researcher wants to cover contextual conditions because he or she believes they are
relevant to the phenomenon under study. “A hallmark of a good qualitative case study is
that it presents an in-depth understanding of the case” (Creswell, 2013, p. 98). The
current study meets the criteria developed by Yin (2003) and Creswell (2013) by asking
appropriately-developed questions in a Catholic school and sharing the emerging themes
that come directly from the teachers. The process (as detailed in the following section)
involved in this study ensures data gathered from the teachers through member checks
will not be manipulated and will provide an in-depth understanding of the phenomenon.
Role of the Researcher
The role of the researcher is primary to the systematic analysis of data. Merriam
(1991) identified assumptions commonly agreed upon by qualitative researchers
(Creswell, 2013; Lincoln & Guba, 2000; Rossman & Rallis, 2012). The researcher, as
the primary instrument, needs to ensure that both the data collection and analysis of the
data are conducted with rigor and credibility to maintain the trustworthiness of the study.
Purposive sampling was utilized by conducting the fieldwork outside of the
researcher’s home diocese. Conducting research outside the Diocese of Evansville,
where the researcher currently serves as the Superintendent of Schools, strengthens the
authenticity of the study and reduces any latent bias on the part of the researcher.
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With the researcher serving as the primary instrument, reflexivity plays an
important role in the process. Reflexivity is defined by Creswell (2013) as research “in
which the writer is conscious of the biases, values, and experiences that he or she brings
to a qualitative research study” (p. 216). As a principal in a Catholic elementary school
for 15 years, this researcher conducted over 100 faculty meetings. These experiences led
the researcher to reinvent the format of the faculty meeting and, from these experiences,
came a passion and drive to better understand the nature of meetings in a Catholic school
setting. The researcher conducted the majority of meetings within one school setting and
understands that there may be contextual variables at work in other schools that demand a
kind of openness to other perspectives on this phenomenon. Acknowledging the biases,
values, and experiences of the researcher strengthens the ability to compartmentalize any
personal or professional experiences in conducting the research and analyzing the data
(Creswell, 2013).
During this study, the researcher systematically maintained a journal of field notes
that logged observations, inquiries, reflective questions, and impressions. The journal
included a narrative of events and, when appropriate, identified the informants (by their
code) as well as the date of the interview. Notes were recorded within 24 hours of the
interaction to ensure the accuracy of reflection. Ortlipp (2008) described how a reflective
journal can help the research maintain transparency in the research process:
Keeping and using reflective research journals can make the messiness of the
research process visible to the researcher who can then make it visible for those
who read the research and thus avoid producing, reproducing, and circulating the
discourse of research as a neat and linear process. (p. 704)
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Population and Sample
Creswell (2013) summarized a case study as an approach that explores a real-life
contemporary bounded system. This case study is well suited to be conducted in a
Catholic elementary school. The selection began from dialogue with the superintendent
of schools concerning her reflections and thoughts regarding the schools that meet the set
criteria and their appropriateness for participation in this research. The superintendent
also provided a historical viewpoint on the identified school, culture, and its current
demographics. The rationale in the selection of a high-performing school receiving an A
rating from the Indiana Department of Education provides a greater likelihood of
observing the phenomena in question (Hackman, 1990). The researcher continued to
narrow the case selection by reviewing the websites of the schools that contained further
histories of the schools, awards, school newsletters, and connections with their parish.
The identified school was then contacted to conduct a preliminary interview with the
principal to assess interest in participation.
Research Questions
A single, central research question framed this study:
What role do faculty meetings play in the life of a high-performing Catholic
elementary school?
Additional sub-questions include the following:
RQ1 – How do faculty meetings contribute to the sense of Catholic “identity” of
the school?
RQ2 – How do faculty meetings contribute to the academic improvement of the
school?
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RQ3 – How does engagement of faculty within the faculty meeting contribute to
the Catholic identity and academic improvement of the school?
Procedures
The researcher submitted the proposed study to the Institutional Review Board of
Western Kentucky University prior to any contact with potential participants. Approval
of the Board indicated that the proposed study posed no major risk to participants. The
researcher submitted verification of his Collaborative IRB Training Initiative (CITI)
certification to the Institutional Review Board as part of the proposal review process.
Data for this study were extensive and drew from three main sources: open-ended
questionnaire, interviews, and artifact review.
Open-Ended Questionnaire
Each certified teacher (classroom teachers including fine arts teachers) employed
at the school was provided the opportunity to respond to an open-ended structured
questionnaire that solicited teachers’ perceptions of faculty meetings at their school. The
questionnaire was developed with the research questions as the basis of the inquiry. The
researcher field tested the questionnaire with a Catholic elementary school faculty that
met the criteria in the sample (except location) within the Diocese of Evansville to seek
feedback and clarification of purpose for each question. The open-ended questionnaire
included the items that follow.
Interviews
Possible patterns and themes (Glaser & Strauss, 1967) that emerged from the
questionnaire guided the development of interview protocols. The school principal
provided a set of criteria (years of experience, years taught at the current school,
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grade/subject taught) that assisted with the identification of teachers for the interviews.
Eight teachers were purposively chosen and were interviewed. The interview questions
followed a protocol (Creswell, 1994), in which open-ended questions were used, avoided
asking leading questions, probed issues in depth, and allowed the informant to lead. The
interview questions were the same as the open-ended questionnaire; however, the probes
provided an in-depth and richer insight into the study of faculty meetings in this
particular school. Included in the interview questions were two lists (Appendices E and
F) provided to the participant to stimulate the conversation for questions 3 and 4. The
lists consisted of key terms that emerged from the literature on the nature of Catholic
identity and academic improvement.
Artifact Review
Triangulation strengthened the credibility and rigor of the study (Rossman &
Rallis, 2012) and occurred after administration of the open-ended questionnaire and
interviews, as the researcher collected and analyzed documentation of previous faculty
meetings: agendas, handouts, and minutes of the meetings. The relationship of the
documents to the emerging patterns from the questionnaire and the interviews within the
scope of the research questions were explored.
Trustworthiness and Validity
Rossman and Rallis (2012) emphasized three standards to consider when
evaluating the trustworthiness of a study: (a) acceptable and competent research practice,
(b) ethical standards, and (c) political sensitivity to both the topic and setting. This study
was linked to relevant theory, and methods were chosen that permitted direct
investigation of the research questions. Participants were honored by respecting their
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viewpoints, maintaining confidentiality, and guarding anonymity of all informants. The
researcher was keenly aware of any implications in regard to the relationships between
teachers and principal, principal and pastor, and principal and the diocesan office.
Throughout the study, Merriam’s (1991) eight strategies for promoting validity
and reliability were maintained: (a) triangulation; (b) member checks; (c) peer
review/examination; (d) researcher’s position or reflexivity; (e) adequate engagement in
data collection; (f) maximum variation; (g) audit trail; and (h) rich, thick descriptions.
Triangulation occurred by utilizing interviews, an open-ended questionnaire, and artifact
review. Participants in the interview process were provided the transcripts to ensure
accuracy of feedback (member checks). Both interview questions and the open-ended
questionnaire were subjected to a peer review examination for clarity and purpose.
Catholic school teachers and principals in the Diocese of Evansville provided the review
and feedback. The researcher was mindful throughout the entire process of his position
on engagement of teachers during faculty meetings and was engaged at appropriate levels
throughout the data collection process. Maximum variation was used in the selection of
participants to be interviewed. Teachers were purposively chosen at various stages of
their career and at various grade levels. Teacher’s length of time served at the school
location also was a factor. An audit trail was maintained throughout all stages of the
research process, which allowed for a rich, thick description of the results. In addition to
the strategies to promote validity and reliability, ethical practices were utilized when
developing the research relationships with the informants. Open communication between
the informants and the researcher was critical and ensured that their confidentiality in this
process was upheld.
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Data Analysis
Qualitative research may not be mathematical in nature; it is, however, systematic
in its approach to analysis (Creswell, 1994). The Constant Comparative Method
developed by Glaser and Strauss (1967) was utilized to analyze data in this study. The
Constant Comparative Analysis method is an iterative and inductive process of reducing
the data through constant recoding. Incidents or data are compared to other incidents or
data during the process of coding. Saldaña (2013) defined coding as “a researchgenerated construct that symbolizes and thus attributes interpreted meaning to each
individual datum for later purposes of pattern detection, categorization, theory building,
and other analytical processes” (p. 4).
Miles et al., (2014) identified the three streams of data analysis included in
this case study: (a) Data Condensation, (b) Designing Displays, and (c) Drawing and
Verifying Conclusions. Data Condensation refers to “the process of selecting, focusing,
simplifying, abstracting, and/or transforming the data that appear in the full corpus (body)
of written-up field notes, interview transcripts, documents and other empirical materials”
(Miles et al., p. 12). The analysis included matrices that accurately displayed the various
categories of information gained from the study. Conclusions drawn from the study were
verified by the informants through member checks to ensure accuracy and
trustworthiness of the findings.
A content analysis approach was used to study the documents. Patterns and
themes were sought from the material in regard to the framework for this study. Data
analysis from the questionnaire, interviews, and artifact review provided the material for
a rich, descriptive summary of the findings.
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The theoretical framework for this study, as well as the data analysis, was
grounded in Macey and Schneider’s (2008) work with engagement of employees. The
analysis included the three facets for understanding the elements of employee
engagement: (a) psychological state engagement, (b) behavioral engagement, and (c) trait
engagement. Macey and Schneider interpreted the construct to include a few origins of
both the attitudinal and behavioral components.
Limitations
The limitations in this study are twofold. First, the study was conducted in a K-8
Catholic elementary school. The researcher recognizes the unique differences that exist
between elementary and secondary schools. Second, the researcher acknowledges the
small number of participants (principal and teachers in one Catholic elementary school),
which also limits generalizability. Miles and Huberman (1994) noted that this is typical
of case study design since “qualitative researchers usually work with small samples of
people, nested in their context and studied in-depth” (p. 27).
Transferability
Lincoln and Guba (2000) noted that transferability is more the responsibility of
the person wanting to transfer the findings to another situation or population than that of
the researcher of the original study. The researcher provided abundant descriptive data
on the insights of faculty meetings, which would allow the reader to apply this research to
his or her own experience. The researcher is not generalizing the findings to other
schools but is providing the opportunity for the reader to make his or her own
connections.
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Conclusion
This chapter outlines the research methods used in this study, including the
research design, description of the population and sample, instrumentation, procedures
for data collection and analysis, and the issues of validity and ethics. The purpose of this
study was to gain understanding of the perceptions of Catholic school teachers and how
faculty meetings engage teachers in the work of Catholic identity and school
improvement. The nature of this case study was qualitative in the tradition of a
phenomenological case study (Rossman & Rallis, 2012), with the overall research
question that guided the study asking, “What role do faculty meetings play in the life of a
high-performing Catholic elementary school?”
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CHAPTER IV: RESULTS

Certified teachers and the principal from a Catholic elementary school outside the
Diocese of Evansville served as research subjects for this case study. The following
methods were utilized to gather data: (a) structured interviews with certified teachers,
purposively selected from primary, intermediate, and middle school grade levels
including a range of experience from 2 to 27 years (see Table 1) [coded with a
pseudonym]; (b) an open-ended questionnaire completed by certified teachers [coded
with OE followed by numerical reference number]; and (c) collected and analyzed
documentation of previous faculty meetings: presentation handouts (e.g., Bloom’s
Taxonomy, Lexile Grade Level Conversion Chart, 6-Traits for Writing, etc.), forms (e.g.,
Referral for School Social Work Services, Faculty Committee Assignments, Communion
Stations for Mass, etc.), and PowerPoint slides from the meetings. Additionally, the
researcher observed a faculty meeting [coded with OFM]. The researcher recorded and
transcribed all interviews and observation notes and used constant comparative analysis
to analyze the data relative to the following research question:
What role do faculty meetings play in the life of a high-performing Catholic
elementary school?
Additional sub-questions include the following:
RQ1 – How do faculty meetings contribute to the sense of Catholic “identity” of
the school?
RQ2 – How do faculty meetings contribute to the academic improvement of the
school?
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RQ3 – How does engagement of faculty within the faculty meeting contribute to
the Catholic identity and academic improvement of the school?
Table 1
Experience of Faculty and Principal - Interviewed
Participants

Position

YE

YE-CE

YE-PFCES

Amy Applin

Principal

35

35

5

Alicia

Intermediate

9

9

9

Kimberly

Primary

27

27

20

Ladonna

Specialized

2

2

2

Mana

Specialized

13

13

13

Karl

Middle

30

29

22

Jenaya

Intermediate

17

17

4

Elijah

Primary

23

6

6

Samuel

Middle

5

5

5

Note. YE: Years of Experience in Education; YE-CE: Years of Experience in Catholic
Education; YE-PFCES: Years of Experience at Pope Francis Catholic Elementary
School
Amy Applin1, principal of Pope Francis Catholic Elementary School (PFCES) 2
for the last five years, is a 35-year veteran of Catholic education. PFCES was the first
and only principalship for Applin, who held an administrative license from Notre Dame
University. Before assuming the principalship, she taught in a Catholic elementary
school for 25 years and transitioned to a diocesan position to coordinate the Teacher
Advancement Program (TAP) for five years. TAP was created to attract, retain, develop,
and motivate talented people to the teaching profession. As coordinator of the program,
she worked closely with principals on the professional development of teachers.
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Principal Applin’s philosophy of faculty meetings emerged from her years of teaching in
the classroom and from her experiences in TAP. Concerning the purpose of faculty
meetings at the school, Principal Applin said, “New learning is my goal; what they
[faculty] are going to leave with that they did not know before that some way blesses
them.”
School Context
PFCES is housed in a stone building constructed in 1948. Although it is
surrounded by an urban public school district, PFCES is located in a residential area; a
public elementary school is directly adjacent to the Catholic school. Pope Francis’ staff
of 29 teachers serves students from the surrounding neighborhood.
For the academic year 2013-2014, PFCES’s student complement included 449
students in kindergarten through eighth grade. Of these, 98% are of the Catholic faith; an
overwhelming majority of the Catholic students also attend Pope Francis Catholic
Church, the school’s sponsoring parish. Of the students who graduated in 2012, 87%
enrolled in a Catholic high school for the academic year 2012-2013. As classified by the
public school district, 37 students were considered to have a disability and were assigned
an Individual Educational Plan (I.E.P.) or a 504 Plan. The school resource teacher assists
90 students weekly to address their special needs.
Interviews suggest that the faculty and staff of PFCES strongly believe that
education is a shared responsibility among students, parents, faculty, and administration.
Practicing the [Catholic] faith is the central focus of the school’s mission. The mission of
PFCES is to provide a Christ-centered, Catholic education that promotes a welcoming
community based on trust, integrity, and mutual respect. Committed to the highest
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standards of academic excellence, we dedicate ourselves to providing the best possible
education for our students through the development of the knowledge, attitudes, and
skills essential for life-long learning. As a community grounded in the Catholic faith,
PFCES strives to inspire in its students a global sense of understanding and compassion
for others and the courage to act on their beliefs. Principal Applin explained the various
aspects of the school’s mission and stressed that the most important aspect is for the
students to get to heaven. Teacher participants emphasized other aspects of the school’s
culture. Ladonna shared that the school had a strong community with a sense of being on
the same team. Elijah and Mana described the parish and school community as vibrant
with devoted families. Samuel discussed how the students are well rounded and well
traveled. Alicia and Karl emphasized how parents are actively involved with the school
and have a sense of belonging. Jenaya summarized, “PFCES is a wonderful, caring
place.”
PFCES is considered to be a high-performing school, as determined by the
Indiana Department of Education utilizing the 2011-2012 A-F School Accountability
Grading System. The metrics used to assign A through F letter grades to each accredited
public and non-public school are based on student performance in a given year and
improvement of performance from previous years. PFCES was designated as an “A”
school due to its exemplary progress through performance and improvement in
English/Language Arts and Math. The school also was recognized in 2005 by the United
States Department of Education as 1 of 11 schools in Indiana to be identified as a No
Child Left Behind – Blue Ribbon School. Amy Applin credited the exemplary status of
the school to the teachers, students, and parents and the partnership that exists among
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them.
Artifact reviews and the researcher’s own observation suggest that PFCES had an
established rhythm and flow to each faculty meeting. The faculty meets once a month,
typically the last Wednesday. Due to the size of the faculty (29 certified teachers) and
the limited number of assembly spaces within the school, the meetings are held in the
middle school science classroom, which is larger than most classrooms. Teachers begin
arriving and are greeted with snacks and drinks, which allows for them to speak with one
another until the meeting begins. The principal starts the meeting and invites everyone to
pray together. Following the prayer, a short summary of any business items is shared
with the faculty. After the prayer, the remainder of the meeting focuses on professional
development. According to the interviews, the meetings begin at 3:15 and end promptly
at 4:15.
Faculty Meetings and Catholic Identity (RQ1)
The first research question asked how faculty meetings contribute to the sense of
Catholic “identity” of the school. For purposes of this study, the identity of a Catholic
school is defined as the way a Catholic school’s faculty, students, parents, and other
stakeholders share and live out core Catholic truths as an essential component of the
process of teaching and learning. Additionally, Catholic school faculty meetings are
defined as a predetermined period of time when the school’s certified staff assemble to
pray, communicate, collaborate, and engage in shared decision making, which builds
community and focuses on school-wide improvement for students.
The open-ended questionnaire contained four questions, two of which elicited
responses from teachers in relation to Catholic identity:
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(a) Describe what happens in your faculty meetings.
(b) In what ways, if any, do your faculty meetings reflect the Catholic identity of
your school? Please provide examples.
The interviews also included questions that elicited responses from the principal and
teachers in relationship to Catholic identity:
(a) What role do faculty meetings play at PFCES?
(b) Describe PFCES.
(c) Can you think of anything else that might be relevant to our discussion?
A worksheet was created by the researcher that listed various phrases and words
in relation to Catholic identity (see Appendix D). The participants were asked to circle
any item they experienced during a faculty meeting in the last two years. Participants
also identified and discussed (a) the items not circled that they would like to see in a
faculty meeting, and (b) Catholic identity topics not listed on the worksheet. Artifacts
and the notes from an observation of a faculty meeting are additional sources of data
collected and analyzed for meaning.
Three themes emerged from the two rounds of coding the interview transcripts,
artifacts, open-ended questionnaires, observation notes, and data displays.
1. Signs of Catholic culture are visible within the physical environment of the
faculty meeting.
2. Faculty meetings provide teachers opportunities for prayer.
3. Faculty meetings provide teachers opportunities for catechesis and strategies
for sharing faith with students.
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Signs of Catholic Culture
The environment in Catholic schools should express the signs of Catholic culture,
physically and visibly (Miller, 2006). Significant evidence emerged from the interviews,
artifacts, and observation of the faculty meeting that documented the first theme: Signs
of Catholic culture are visible within the physical environment of the faculty meeting.
Principal Applin noted the existence of a prayer center in each classroom, as well
as a crucifix hanging on the wall, “We have a prayer center in each classroom, but I do
not typically reference the prayer center during the meeting. Yes, we have a crucifix in
every classroom as well.” The teachers who were interviewed verified that visible
symbols of faith are present throughout the school and during faculty meetings when
asked to circle items on the Catholic Identity Worksheet. Interviewed teachers all circled
on the worksheet that a crucifix was prominently displayed within the faculty meeting.
The worksheet also referred to a prayer table being centrally located. While only two
interviewed teachers circled this item (Karl and Mana), the terminology may have been
misleading. Multiple references to prayer spaces (not tables) were made in interviews,
and individuals’ understanding of “being centrally located” may explain the low
percentage of teachers who did not circle this item. The researcher noted the presence of
a crucifix hanging on the wall of the classroom (where the faculty meeting is held) and
the presence of a prayer table (space) while conducting the observation of a faculty
meeting.
Responding to the open-ended questionnaire, a teacher (OE 008-2) expressed the
environment of the faculty meeting in this way, “Our meetings are held within a
classroom. The classroom itself reflects our Catholic identity. Visible messages of our
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faith permeate the room.” In his interview, Samuel, who identified himself as a Christian
but not a member of the Catholic faith, described the environment of the classroom where
the faculty meetings are held: “Even though I am not Catholic, coming together in the
room with other teachers helps me strengthen my own Christian identity... it is a place to
worship.” Jenaya stated, “If a speaker or parent is present, they [sic] see this [prayer
space, crucifix, and praying together] and it shows them why we are here.”
Prayer
A word frequency query of all data collected in NVivo 10 (a qualitative software
program) resulted in the word “prayer” ranking third overall, following “faculty” and
“meeting.” A plethora of data emerged to support the second theme: Faculty meetings
provide teachers opportunities for prayer. Data (see Table 2) from the Catholic Identity
Worksheet (see Appendix D) display the responses from interviewed teachers that
provide evidence of the quality and quantity of prayer that exist within the faculty
meetings.
Table 2
Catholic Identity Worksheet Data Display
Prompt

Elijah

Jenaya

Karl

Mana

Prayer to begin meeting

X

X

X

X

X

X

X

Prayer intentions

X

X

X

X

X

X

X

X

Catholic Prayers

X

X

X

X

X

X

X

X

Heart Prayers

X

X

X

X

X

X

Liturgical Prayers

X

X

X

X

X

Amy

Samuel

Ladonna Kimberly Alicia

X

X

X

Note. Each participant who was interviewed was invited to circle any prompt on the
worksheet that he or she experienced within the faculty meeting in the last two years.
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The open-ended questionnaire and individual interviews provided rich data in
regard to how the faculty meeting invites faculty to pray. All teachers indicated on the
open-ended questionnaire that all meetings open with a prayer. While question 2
specifically inquired about Catholic identity and the faculty meeting, question 1 simply
invited the participants to describe what happens in a faculty meeting. The majority of
responses to question 1 described how the meeting begins with prayer. “Prayer.”
“Faculty meetings begin with prayer usually directed by the principal. And then a call for
faculty prayer intentions.” “Always starts with a prayer.” “We pray, of course, at the
beginning [of the meeting].”
Question 2, from the open-ended questionnaire, had similar responses as question
1(see responses in italics following the numerical references below) and provided rich
data in regard to how the faculty prayer together:
OE 001-2:

Faculty meetings begin with prayer.

OE 003-2:

Always start with prayer.

OE 004-2:

We open with a prayer. We identify people who need our prayers.

OE 006-2:

We pray.

OE 012-2:

Prayers said before our meetings reflect our faith.

OE 013-2:

We ask faculty who needs our prayers.

Teachers elaborated on the connection between prayer and the faculty meetings:
OE 008-2:

The meeting always begins with prayer/scripture. Prayers
are given for individuals, faculty, family, and students. I
see the goal of the meeting as a way to reflect, extend, and
share our faith with one another and our students.
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OE 004-2:

We open with a prayer and identify people who need our prayers.

OE 008-2:

The meeting always begins with prayer/scripture. Prayers are
given for individuals, faculty, family, and students. I see the goal
of the meeting as a way to reflect, extend, and share our faith with
one another and our students.

OE 009-2:

The petitions requested at the beginning of the meeting are
reflections of our school’s Catholic identity. Frequently, someone
will share information about someone who is struggling with
health or other issues at this time. Just recently, a teacher was in
the hospital for treatments and a teacher who had just visited
shared with everyone an update on her condition.

The interviews also provided rich data in regard to faculty meetings and prayer,
especially in terms of making the faculty aware of individuals or situations that called for
intercessory prayer. Ladonna commented,
Prayer intentions are a nice connection to faculty and agreed that teachers had a
lot going on in their lives. More should be done with mission statement…why we
are a Catholic school...keeping that in mind. In terms of prayer and
mission…why we do what we do.
Alicia said,
We pray before each meeting. The prayer includes prayer intentions. It’s nice to
stop and think about who needs my prayers right now. Prayer is something we
just do all the time. It becomes a habit. We say heart prayers in the meeting,
while I like the traditional [prayers], it is nice to come from the heart.
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Mana observed that listening to and praying for the special intentions of her peers,
sometimes explained the irregular behavior of a teacher. Kimberly affirmed the place of
informal, spontaneous expressions of prayer in faculty meetings and called for even more
expressions of liturgical prayer:
Prayers from the heart can be shared with one another…people we do not see very
often…we can share those prayers with them. I believe we need more liturgically
appropriate prayers; we as a faculty should know these and I also believe we
should sing Catholic songs.
Jenaya mentioned, “The prayer we begin with sets the tone for the meeting. The
intentions that we share, for whom should we pray is a part of every meeting.”
The principal views herself as the spiritual leader in the school, and the data from
the teachers identified her in the role as prayer leader. Ms. Applin explained during the
interview,
As the principal in the building, you have to have your finger on the pulse. The
teachers are real people, with real issues. Finding that scripture, or prayer that
deals with the issue [that is on people’s minds], might provide some level of
comfort. The opening prayer is an opportunity to pray for one another, the
students, and families.
The observation of the faculty meeting by the researcher confirmed the principal
as the primary leader of prayer. Prayer for a faculty member who was pregnant but had
not delivered the baby was requested. After several more prayers of the faithful, the
principal ended the prayer with a prepared quote on the smart board. The prayer ended
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with a firm “Amen” by all attendees. The open-ended questionnaire also provided
evidence of the principal as the spiritual leader:
[OE 008-1]

Meetings begin with prayer led by the principal.

[OE 012-1]

Faculty meetings begin with prayer (usually directed by the
principal).

The principal’s insistence, in her interview, on the importance of prayer concludes and
summarizes the theme on prayer: “For the most part, I ask the Blessed Mother to
intercede for us, for our intentions, for it is through her Immaculate Heart that we reach a
sacred heart [in ourselves].”
Catechesis
The third theme that emerged from the data: faculty meetings provide teachers
opportunities for catechesis and strategies for sharing faith with students. The United
States Conference of Catholic Bishops (USCCB, 2005a) defined catechesis by six tasks
that seek the goal of forming disciples of Jesus:
Catechesis (a) promotes knowledge of the faith, (b) promotes a knowledge of the
meaning of the liturgy and the sacraments, (c) promotes moral formation in Jesus
Christ, (d) teaches the Christian how to pray with Christ, (e) prepares the
Christian to live in community and to participate actively in the life and mission
of the Church, (f) promotes a missionary spirit that prepares the faithful to be
present as Christians in society.
Data revealed numerous examples and purposeful action steps taken by the school
to ensure a strong, vibrant Catholic identity through catechesis. Artifacts from the
meeting demonstrate several key catechetical concepts: (a) a map of communion stations
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in the church used during school Mass and reminders to the school community of the
importance of being orderly and reverent during the Liturgy of the Eucharist; (b) a safe
environment training program for each grade level that teaches students that God created
each of us as unique and special and ensures that all children are treated with dignity and
respect; (c) a handout that addresses changes in the new missal, seating within the Church
when 50+ adults are expected to attend, and a reminder of Church vocabulary (vestibule,
nave, sanctuary); (d) the review of ACRE (Assessment of Children/Youth in Religious
Education) testing, which establishes student proficiency in key religious concepts; and
(e) a discussion of Catholicity and a child’s understanding of God, which provided
examples for the teachers to follow and do in the classroom. These include: (1) Never
lie to a child and always tell the truth about faith; (2) Do not use religion to punish a child
for anything; (3) Model what you say you believe; (4) Pray for one another; (5) Give
away holy cards; and (6) Give away medallions, statues, holy water, or scapulars.
A committee structure exists within the school faculty, and reports are shared as
needed during the faculty meetings. Artifacts that were examined found catechesis is
preserved and promoted by having the following committees for the current school year:
Family Groups, Sunshine Committee, BullyBuster, Honduras, Lent, Catholic Schools
Week, and Liturgy. One example of preserving and promoting catechesis through active
participation in the life and mission of the Church is the trip to Honduras by the parish.
The researcher verified through interviewing the principal that the middle school religion
teacher would be going as a missionary. Open-ended questionnaire responses provide
evidence of the committee structure: (a) small group “assignments” are opportunities to
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ask questions and have discussions (OE 006-1); (b) sub-committees report (OE 011-1);
and (c) discussions on bullying (OE 003-2).
The open-ended questionnaire (see responses in italics following the numerical
references below) provided additional data suggesting that faculty meetings serve a critical
role in the school’s catechetical mission:
OE 004-2:

When faculty meetings touch the core of our teacher brain and
interaction with students then the meeting has value. Spiritual
growth is imperative to our growth as Catholic school teachers.

OE 006-2:

We pray, we discuss Catholic values and current events, and
receive updates on diocesan news.

OE 007-2:

Topics discussed are brought up to help our students and
further our mission (e.g., bullying).

OE 010-2:

Teaching strategies always involve how to weave Catholic
identity into teaching. Also, how teachers already utilize Catholic
identity strategies in the classroom.

USCCB guidelines emphasize that catechesis goes beyond formal religious
instruction for students and data suggest that PFCES has intentionally emphasized
Catholic identity in all aspects of the school’s life. A teacher (OE 008-2) shared this
example:
Periodically the DRE (Director of Religious Education who works for the parish)
attends and leads the meeting. She is an exceptional, faith-filled individual whose
shared theology challenges us to do and be our best selves, orienting us to a Christ
focus – our students.”
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The individual interviews and artifact review highlighted the importance of
catechesis within the school, both for teachers’ personal spiritual development and for
enhancing their skill and knowledge for teaching the faith to their students. Principal
Applin, in her interview, shared that, for two years, the faculty included a study of the
Catechism of the Catholic Church by the United States Conference of Catholic Bishops
(2005a) as a faculty meeting topic. Kimberly, a teacher, said, “Father Miller (pastor of
Pope Francis Catholic Church) sometimes attends the meeting and shares information
about the parish and encourages the staff to have active participation within the
sacraments.” Another teacher, Ladonna, noted, “Faculty meetings should be about why
we are a Catholic school – keeping that in mind – why we do what we do.” According to
artifacts and verified by teachers, the Director of Religious Education for Pope Francis
Catholic Church presented during a faculty meeting on children and the Catholic faith.
Within that presentation, she shared that the role of the teacher is to appropriately shape
the child’s understanding of God and the importance of visible signs of faith.
Artifact analysis also revealed professional development carried out in faculty
meetings included the understanding of the procession for Holy Communion during
school Masses and the layout of the Church for teaching students the parts of the church
building. Descriptions and definitions identified the flow of the procession and the
location within the Church of the vestibule, nave, and sanctuary.
The data revealed a close relationship with parish staff. The presence of the
pastor and DRE within the meeting attests to the value the school places on catechesis
among the faculty. Being a ministry of the parish, the school’s mission statement flows
from the parish mission statement. The parish mission statement reads as follows:
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Pope Francis Catholic Church strives to be a vibrant Catholic community with the
Gospel of Jesus Christ as our guide. We invite those who seek to strengthen their
spirituality and develop their relationships with God through our dynamic liturgy,
life-long learning, and shared faith within and outside our community.
The school mission statement echoes verbiage and themes from the parish mission
statement:
Pope Francis Catholic Elementary School provides a Christ-centered, Catholic
education that promotes a welcoming community based on trust, integrity and
mutual respect. Committed to the highest standards of academic excellence, we
dedicate ourselves to providing the best possible education for our students
through the development of the knowledge, attitudes, and skills essential for lifelong learning. As a community grounded in the Catholic faith, PFCES strives to
inspire in its students a global sense of understanding and compassion for others
and the courage to act on their beliefs.

The artifact analysis and the interview with Principal Applin uncovered that the school’s
mission statement has been a topic of review and discussion in the faculty meeting and
was recently updated. The strong connection of the school to the parish also is evident
when reviewing PFCES’ website, where the researcher discovered school information
embedded within the parish information. For example, the landing page of the parish
website advertises an upcoming meeting for those interested in learning more about the
challenges facing Catholic schools.
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Faculty Meetings and Academic Improvement (RQ2)
The second research question explored how faculty meetings contribute to the
academic improvement of the school. PFCES shares many of the same emerging needs
as the Catholic and public schools in its surrounding district. The school faces dramatic
changes in both what it teaches (curriculum) and how it teaches (pedagogy). Rigorous
standards around college and career readiness, high-stakes assessments, and the
implementation of technology as a daily tool and resource are some of the challenges
faced by the school.
In considering the academic improvement of PFCES, it should be noted that one
criterion for selecting a school for this study was its high academic performance.
Research for the study was conducted in Indiana, where schools — non-public as well as
public — are evaluated by the Indiana Department of Education utilizing the 2011-2012
A-F School Accountability grading system (Indiana General Assembly P. L. 221, 1999).
The metrics used to assign A through F letter grades to each accredited public and nonpublic school are based on student performance in a given year and improvement of
performance from previous years. A school designated as an “A” school made exemplary
progress through performance and improvement in English/Language Arts and Math.
The open-ended questionnaire contained four questions, two of which elicited
responses from teachers in relation to academic improvement:
(a) Describe what happens in your faculty meetings.
(b) What, if anything, occurs in your faculty meetings that contributes to the
academic improvement of students or the improvement of your teaching practice? Please
provide examples.
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The interviews also included questions that elicited responses from the principal
and teachers in relation to academic improvement:
(a) What role do faculty meetings play at PFCES?
(b) Describe PFCES.
(c) Can you think of anything else that might be relevant to our discussion?
A worksheet was created by the researcher that listed various phrases and words relative
to academic improvement (see Appendix E). The participants were asked to circle any
item that was part of the agenda during a faculty meeting in the last two years.
Participants also identified and discussed those items not circled that they would like to
see in a faculty meeting, as well as academic improvement topics not listed on the
worksheet. Artifacts and the notes from an observation of a faculty meeting are
additional sources of data collected and analyzed for meaning. Two themes emerged
from the data that demonstrate how faculty meetings at PFCES contribute to the
academic improvement of the school.
1. Faculty meetings serve as the catalyst in developing, discussing, and reviewing
school improvement plans.
2. Faculty meetings provide opportunities for professional development which
facilitates new learning for the teachers.
School Improvement Plans
During the first round of coding over 90 codes were identified related to
academic improvements. Through the processes of sorting and sifting while isolating
patterns and processes, the first theme emerged from the data. Faculty meetings serve as
the catalyst in developing, discussing, and reviewing school improvement plans.
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PFCES ensures academic success by developing an annual school improvement
plan that reflects the results of both formative and summative assessments. The plan
reflects a desire to implement standards that are rigorous and relevant. Professional
development is extensive and tied directly to the school improvement plan. Interviews
indicated that attention to students on both ends of the academic spectrum is addressed
and challenged. The Academic Improvement Worksheet (see Table 3) utilized during the
interviews articulates the areas of focus of the administration and faculty relative to
topics covered in the school improvement plan.
Table 3
Academic Improvement Worksheet Data Display
Prompt

Elijah

Test Scores (ISTEP+)

X

X

ISTEP+: Pass/Pass+

X

Test Scores (IREAD)

Amy

Samuel

Karl

Mana

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

Common Core Standards

X

X

X

X

X

X

X

A-F IN Report Card

X

X

X

X

X

X

X

X

X

Jenaya

X

Ladonna Kimberly Alicia

X

Note. Each participant who was interviewed was invited to circle any prompt on the
worksheet that was on the agenda of a faculty meeting in the last two years.
The open-ended questionnaire (see responses in italics following the numerical
references below) provided data for this theme:
OE 002-3:

Reviewed student data from ISTEP and NWEA

OE 001-3:

ISTEP Preparations and Common Core ideas such as Core
Connect
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OE 007-3:

Amy [the principal] shares test data to help us understand results.
We look at which students we need to focus on both ends of the
score ranges.

OE 008-3:

Faculty meetings focus on academic improvement. Noting NWEA
and ISTEP results in order to challenge academic growth in
students. Instruction for implementing the Common Core and
utilization of sites available for student enrichment in this area.

OE 101-3:

Specific discussions about overall grade on ISTEP scores and how
to improve or what a grade might be doing well to show growth.

The individual interviews with the teachers also provided evidence that supports
that the school improvement plan is discussed, developed, and reviewed within the
faculty meeting. Mana explained,
The principal has it down to a science as to what each faculty meeting should
be…Faculty meetings are incredibly beneficial to the growth of our school and
students...the school improvement is plan is reviewed. With the move to
standards, I am being nitpicky but if the speaker could pertain to the whole
faculty…reach all of our realms that would be great.
Ladonna commented, “Meetings are about the goals that the administration had for the
year or time of the year. This year the speakers have had a clear purpose. They have
increased our communication with students.” Karl replied, “Indiana Common Core
Standards… referring to the standards helps me be a better teacher…I need to make sure
they get what they need from the state and diocese.” Kimberly shared,
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Faculty meetings at times provide an important role. Staff development is
important. We talk about Common Core… it is important to understand the
standards…and understand the test scores…test scores reflect on what I have
taught and how well I taught it.
The artifact that best exemplifies this theme is the official PFCES improvement
plan itself. The plan, which was shared at a faculty meeting as documented by the
principal and multiple teachers during the interviews, has the following components: (a)
the list of the leadership team members; (b) 2013-2014 Objectives; (c) 2014-2015
Objectives; and (d) the 2013-2014 training schedule, which includes date, topic, meeting
type, participants, and facilitators. Principal Applin described the process of creating and
updating the school improvement plan, “The [improvement] plan begins in clusters but
the final draft is brought to the faculty meeting…we always do that together.” An
example of the improvement plan [2013-2014 training schedule] being carried out in
faculty meetings is backward planning and essential questions. The two topics covered in
the February faculty meeting were shared with faculty at the end of the January faculty
meeting, as observed by the researcher. Teachers Jenaya, Karl, and Mana specifically
identified the school improvement plan as being developed, discussed, and reviewed
within the faculty meeting.
Professional Development and New Learning
The second theme uncovered is that faculty meetings provide opportunities for
professional development which facilitates new learning for the teachers. There is a
strong emphasis on teacher learning at PFCES, and the faculty meeting is the primary
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vehicle for professional development. Principal Applin pointedly stated, “If you bring
educators together, they should walk out with new knowledge.”
Subjects in this study shared with the researcher a lengthy list of professional
development topics discussed in faculty meetings at PFCES. Topics cited in the
interviews, open-ended questionnaire, and in the artifact review include (a) technology
application, (b) Common Core State Standards, (c) RTI (Response to Intervention), (d)
employing democratic methods in the classroom, (e) preparing for classroom
observations using the observation rubric, (f) utilizing the Smart Board apps, (g) financial
planning, (h) backward planning, (i) performance-based learning, (j) discovery education,
(k) 7 Habits/Leader in Me Training, (l) praise vs. encouragement, and (m) student
behavior management.
The teacher interviews provided an in depth understanding of this theme. Ladonna
explained in regard to new learning:
Relevant is the key word. Relevance is the goal. Then ask the teachers what they
are struggling with in the classroom. Feedback from teachers would be good for
future topics. What would they like to know more about…to understand their
students?
Alicia discussed professional development:
I have appreciated this…to learn something new. I think I can use the
information in my own teaching in a beneficial way. I have appreciated the time
spent on Common Core. Technology is important to learn what is new and
current. This year is more purposeful…I find more meaning. Give me some
strategies in my classroom…techniques with high ability students.
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Samuel provided insight into speakers:
New educational theories, models are shared. I can see everyone and learn
something new. Speakers come and talk on specific topics. Recently someone
came and presented on children’s behavior and how to manage it. We also had
Smart Board technology and using it as a tool in the classroom. The concept of
flipping the classroom was presented and the speaker was great. We could use
more time with that topic.
Elijah commented, “I am a person who likes information and data. Future topics should
be different ways to use modifications, improvement on teaching styles, and I would love
to hear more about teaching strategies.”
Jenaya concluded,
Topics are always where everyone (K-8) can relate…new strategies are shared.
We take care of general business (special programs and testing) then on to
professional development…test scores, high ability, bullying, textbooks, Common
Core, etc. Amy [the principal] does a good job of including what is good for
everyone. She makes it as painless as possible.
Principal Applin takes a firm stance on creating a meeting that is meaningful. She
voiced, “Something new must be presented. They must walk away with new
information. If not, I have failed them. If you’re going to bring people together, honor
their time.”
Faculty Meetings and Engagement of Faculty (RQ3)
The third and final research question examined how engagement of faculty
within the faculty meeting contributes to the Catholic identity and academic improvement
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of the school. Macey and Schneider (2008) defined employee engagement as “a
desirable condition that has an organizational purpose and connotes involvement,
commitment, passion, enthusiasm, focused effort, and energy” (p. 4). The model of
engagement included three facets for understanding the elements of engagement among
employees: (a) psychological state engagement (where people feel some form of
absorption, attachment, and/or enthusiasm); (b) behavioral engagement (work attributes,
variety, challenge, and autonomy); and (c) trait engagement (positive view of life and
work, proactive personality, and conscientiousness).
The open-ended questionnaire contained four questions, two of which elicited
responses from teachers in relation to the engagement of faculty within the faculty
meeting:
(a) Describe what happens in your faculty meetings.
(b) Please describe how you feel a sense of engagement, if at all, in your faculty
meetings.
The interviews also included questions that elicited responses from the principal
and teachers in relation to the engagement of faculty within the faculty meeting:
(a) What role do faculty meetings play at PFCES?
(b) Describe PFCES.
(c) Can you think of anything else that might be relevant to our discussion?
An engagement scale was created by the researcher to gauge (a) the level of
engagement by the participants who were interviewed, (b) the level of engagement of the
faculty as a group, and (c) the level of engagement of the principal (see Appendix F).
The participants were asked to circle on the scale where they felt their level of
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engagement was within the faculty meetings. The same was asked about the faculty as a
group and, finally, where they felt the principal’s level of engagement fell within the
faculty meetings. The scale (1-10) ranged from minimally engaged to engaged to fully
engaged. Artifacts and the notes from an observation of a faculty meeting are additional
sources of data collected and analyzed for meaning. Two themes emerged from the data
that demonstrate how the engagement of faculty within the faculty meetings at PFCES
contributes to the Catholic identity and academic improvement of the school.
1. Faculty meetings serve as a conduit to creating participant-centered learning
environments.
2. Faculty meetings serve as a conduit to creating community among the faculty.
Participant-Centered Learning Environment
When analyzing the data using a tree map in NVivo 10, the following descriptive
words emerged: engagement, engaged, share, community, feel, learning, communication,
enjoy, heart, involved, and open. In the process of sorting and shifting, the following
theme emerged from the data: Faculty meetings serve as a conduit to creating
participant-centered learning environments.
Results of the Engagement Scale activity (see Figure 2) highlighted this emerging
theme that spoke to and reinforced the behavioral trait of engagement among the faculty.
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Figure 2: Engagement Scale Activity Results
The participants overwhelmingly placed the principal in the category of being fully
engaged. Participants also placed themselves to some degree as engaged in the meeting
and felt their level was more than or equal to the peers. Interestingly, only one
participant, Kimberly, gauged the faculty higher than herself. When asked by the
researcher why she rated herself a 4 she suggested it was a personal trait, “I am not that
engaged; I am to a point, I am just not!” The feedback from teachers during the
interviews indicated that a small group of teachers who seemed disengaged during the
meeting was their rationale for summarizing the faculty’s level of engagement at their
chosen level or below.
The open-ended questionnaire (see responses in italics following the numerical
references below), and the observation from the faculty meeting (see responses in italics
following the letter OFM), provided a wealth of evidence to support this emerging theme:
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OFM:

The majority of the teachers are attentive and listening. Role play
was part of the presentation. Speaker used a variety of questioning
techniques to check for comprehension. Note: Teachers are fully
engaged.

OE 004-1

Outside voices/experts in specific fields – activities that invite
interaction/keeps us up and moving – desired faculty meetings.

OE 001-4

I feel a sense of engagement when working in small groups to
share ideas.

OE 002-4

It is nice to sit with others to discuss the topic of discussions as we
do not get a lot of time to talk to other grade levels.

OE 006-1

We have lively discussions, small group “assignments” and an
opportunity to ask questions.

OE 007-1

There is a presentation and usually some time for sharing ideas
and answering questions.

OE006-4

I am quite engaged at our meetings. We almost always learn a
valuable new skill or a new way of looking at an old procedure.

OE 007-4

I know something will be required of me so I need to be engaged.
We are encouraged to share ideas and ask questions, so
engagement is not difficult.

OE 008-4

Meaning that teachers do feel a sense of contributing/questioning
as they feel the need to do so.
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OE 009-4

I am usually engaged by the speaker either through thinking of
how I can put the information to use in my class or why it doesn’t
make sense to use the specific items.

OE 010-4

Examples are given to show different strategies, which gives me a
sense of engagement. Allowing the teacher a voice gives a sense of
engagement.

OE 012-4

I feel a sense of engagement when the meeting is pertinent to my
growth as an educator and the success of my students.

OE 004-2

When faculty meetings touch the core of our teacher brain and
interaction with students, then the meeting has value.

OE 011-3

We have a richly diverse (personality) faculty and any exchange
with any one of them enriches me. I benefit from their willingness
to share what works for them.

In the individual interviews, Alicia summarized,
I am a learner. I am engaged...when it is important, I am engaged…everyone
feels comfortable adding to the conversation [during faculty meetings]. In the
place where it could have been placed in an email…you lost me…but it doesn’t
happen very often. The faculty’s level of engagement is situational and depends
on the topic.
Samuel said he was “Aware and ready to participate!” Mana shared,
I tried to be as engaged as I can…because I think there are times when I wander
off…we have a large number of teachers that will be engaged [during faculty
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meeting]. Amy [the principal] is always trying to get us engaged…we are all
engaged.
The researcher observed the engagement of teachers during a faculty meeting.
During the meeting, observations were recorded in the journal of field notes.
Noted during the meeting was how the majority of the teachers were attentive and
listening. The environment was participant-centered, and the level of engagement
increased when a teacher was asked to role play as part of the presentation. During and
following the four role-play scenarios, the level of discussion and energy in the room
increased. Laughter and clapping for the teachers who participated in the role playing
demonstrated the level of participation of the teachers present for the meeting. The
speaker used a variety of questioning techniques to check for comprehension, which
elicited thought provoking responses and clarifications from the teachers.
Community among the Faculty
The second theme emerged as the researcher analyzed how the engagement of
faculty meetings contributes to the Catholic identity and academic improvement of the
school: Faculty meetings serve as a conduit to creating community among the faculty.
The open-ended questionnaire, observations from the faculty meeting, and individual
interviews provided evidence for this theme.
The researcher observed how teachers entered the classroom and began talking
with one another. As teachers helped themselves to refreshments, they engaged in
conversation. Data previously presented confirms how teachers minimally have the
chance to interact throughout the school day. Conversations between and among teachers
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lessened during the presentation of the speaker, and for a few teachers the conversations
continued after the meeting.
Ladonna shared, “Nice to all be in one room…do not get to see everyone.”
Samuel said in regard to seeing other teachers throughout the day, “Some I never get to
see!” Karl summarized, “We are a close staff.” Jenaya agreed with Karl by commenting,
“We take care of one another.” The open-ended questionnaires provided additional
support for this theme.
[OE 006-4]

I enjoy meeting with teachers that I don’t normally see during the
week.

[OE 002-1]

The environment of our faculty meetings is open and comfortable.

[OE 011-4]

I also enjoy being with faculty members that I do not see or spend
time with daily.

Trait and psychological state engagement also are present within the PFCES
faculty meetings. The faculty felt some form of absorption, attachment, and enthusiasm
for the meeting and the content being presented (trait engagement). When asked by the
researcher for her final thoughts and wrap up, Mana explained, “I like our faculty
meetings!” Samuel shared, “I enjoy the faculty meetings. I look forward to them. Also,
it is an opportunity to get us all together and in one place.” The majority of the faculty
viewed the meetings as positive and were conscientious (psychological state engagement)
in obtaining new knowledge and skills for the betterment of the students they served.
The researcher heard one teacher exclaim at the end of the faculty meeting, “This is really
helpful!” Jenaya summarized, “I know they’re important…I know they are necessary.”
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Conclusion
Research Question 1 investigated how faculty meetings contributed to the sense
of Catholic identity of the school. The research revealed the importance of visibly having
signs of Catholic culture as part of the physical environment within the location of the
meeting. The time together provided opportunities for prayer and for catechesis.
The second research question examined how faculty meetings contribute to the
academic improvement of the school. Feedback from all data sources indicated that
faculty meetings were able to contribute to the academic improvement of the school in
two ways: (a) faculty meetings serve as the catalyst in developing, discussing, and
reviewing school improvement plans; and (b) faculty meetings provide opportunities for
professional development, which facilitates teacher learning.
The third and final research question explored how engagement of faculty within
the faculty meeting contributes to the Catholic identity and academic improvement of the
school. Evidence strongly supports the theme that faculty meetings served as a conduit to
creating participant-centered learning environments. The importance of the gathering
together was highlighted, as faculty meetings also served as a conduit to creating
community among the faculty.
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CHAPTER V: DISCUSSION, IMPLICATIONS, AND CONCLUSIONS

Catholic elementary schools are faced with challenges to ensure their
sustainability for future generations. School administrators should seek every
opportunity to address and strengthen their Catholic identity and academic growth for
each student. Administrators would be remiss if they did not take advantage of the time
spent in school faculty meetings. Meetings where all certified teachers are present
provide the structure to address school-wide issues. Administrators, who understand the
concepts of team building, peer sharing, professional development, celebrations,
communal prayer, catechesis, and the importance of engagement among all staff, know
that the faculty meeting is the prime location to delve into these critical areas to achieve
the outcomes necessary to have an effective Catholic school. The faculty meeting can
and should be valued by all participants. This value will be realized only if and when the
school administrator plans accordingly, centers the meeting in prayer, varies the agenda
items, connects professional development directly to the school improvement plan, and
allows the teachers to be fully engaged within the meeting.
This chapter includes three major sections: (a) a summary of findings relating to
faculty meetings, including how the meetings contribute to the sense of Catholic identity
(Research Question 1), how the meetings contribute to the academic improvement of the
school (Research Question 2), and how the engagement of faculty within the faculty
meeting contributes to the Catholic identity and academic improvement of the school
(Research Question 3); (b) linkages from this study’s findings to previous literature; and
(c) suggestions and implications for education stakeholders.

89

Summary of Findings
The study explores the role of faculty meetings in the life of a high-performing
Catholic elementary school. This study was conducted using a phenomenological
approach by “questioning the structure and essence of lived experience” (Rossman &
Rallis, 2012, p. 6) of teachers and administrators who participate in faculty meetings.
Central to the findings would be the perceptions of faculty members in a Catholic school.
This study was conducted at Pope Francis Catholic Elementary School (PFCES)
[pseudonym] and captured what the administrator and teachers felt, thought, heard, and
observed. In addition to the teacher voices presented through interviews and open-ended
questionnaires, data also were gathered through artifacts, observation of a faculty meeting
by the researcher, and an interview with the school principal.
This case study of faculty in a high-performing Catholic school found faculty
meetings engaged teachers around the work of Catholic identity and school improvement
in a variety of intentional, explicit ways. Seven themes emerged from the data analysis:
•

Signs of Catholic culture are visible within the physical environment of the faculty
meeting. (RQ1)

•

Faculty meetings provide teachers opportunities for prayer. (RQ1)

•

Faculty meetings provide teachers opportunities for catechesis and strategies for
sharing faith with students. (RQ1)

•

Faculty meetings serve as the catalyst in developing, discussing, and reviewing
school improvement plans. (RQ2)

•

Faculty meetings provide opportunities for professional development which facilitates
new learning for the teachers. (RQ2)
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•

Faculty meetings serve as a conduit to creating participant-centered learning
environments. (RQ3)

•

Faculty meetings serve as a conduit to creating community among the faculty. (RQ3)
This study was unique, as it explored an under-studied phenomenon (faculty

meetings) in a Catholic school. The representation of Catholic schools in research
literature is important due to the unique aspect of teachers who share similar ideas about
culture and engage in a strong sense of community with shared values and beliefs
(Sergiovanni, 1996). Interviews, artifacts, and observations revealed a strong sense of
community at PFCES among all stakeholders. The clear mission of the Catholic faith
and traditions were evident among all interviewed and from the open-ended questionnaire
responses. For this school, faculty meetings provide an essential opportunity to address
school-wide issues, school improvement plans, and the sharing of teaching strategies and
ideas among the faculty.
School administrators should reflect upon the findings of this research and
explore the transferability to their own faculty meetings. Poorly planned and underutilized faculty meetings are a reality in many Catholic elementary schools.
Understanding the IPO model from McGrath (1964) is a starting point for school
administrators. Preparations before the meeting and linkages to Catholic identity and
school improvement plans are essential first steps to planning an effective meeting.
Understanding effective group processes during the meeting will increase the engagement
of faculty and the outputs from the meeting.
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Linkages to Previous Literature
This study’s results are consistent with previous research indicating faculty
meetings can be an arena where schools can address their greatest challenges. However,
a dearth of empirical research exists on the topic of faculty meetings or their utility for
addressing large-scale, school-wide goals. Over the past 25 years, only three empirical
studies have explored the topic of faculty meetings (Brandenburg, 2008; Michel, 2011;
Riehl, 1998). Nevertheless, practitioners in the field of education have seen a robust
interest in the topic, and the findings from this study confirm numerous best practices
recommended by educators.
Riehl’s (1998) study concluded that effective faculty meetings are better
understood as serving the “larger purpose of the continual organizing of the school” (p.
122), rather than the completion of various unconnected work tasks. She also asserted,
“Changing the nature of work-group performance and communicative action in a school
would, therefore, both lead to and follow from changes in the enduring social
organization of the school” (p. 122). This study supports Riehl’s findings: (a) data
suggest that the larger purpose of PFCES is in fact to deliver a Christ-centered education
to students, which permeates all aspects of the faculty meeting, the school, and its
activities; (b) there is direct alignment between school goals and professional
development that occur within the faculty meeting; and (c) a central component of the
faculty meeting is its capacity for building community.
Brandenburg’s (2008) findings were grouped into six conclusions that assist
school leaders in designing more effective faculty meetings: (a) meeting components, (b)
barriers, (c) training, (d) agendas, (e) student achievement, and (f) effectiveness of the
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faculty meeting. Effective meetings do not just happen; they are designed. The
experiences of Ms. Applin prior to serving as the principal of PFCES provided her the
tools and understanding to value the time of the faculty meeting. Having an agenda,
focusing on student achievement, and emphasizing new learning for teachers are all
consistent with Brandenburg’s recommendations.
Conclusions reported by Michel (2011) are linked to two main themes from this
study: (a) accountability over learning, and (b) hindering the ideal. The first theme,
accountability over learning, emphasizes the mandates from the district, state, and federal
levels that consume the agenda of typical faculty meetings. Michel reported,
“Hierarchical decision-making creates an environment where mandates and expectations
assume a sense of urgency in faculty meetings, while improving teaching and learning
seem less important” (p. 37). According to Michel, principals view time as a challenge
and, therefore, use faculty meeting time to meet district requirements. A second theme
that emerged in Michel’s study, hindering the ideal, signified how the stakeholders in the
meeting would like to see faculty meetings utilized. From these themes, Michel drew
three conclusions: (a) the need to motivate and engage participants, (b) the desire of
faculty and staff to lead meetings, and (c) the need to hold faculty and staff accountable.
While this study recognized the agenda topics from the faculty meeting may have
come from the district [diocese], state, and federal levels, it did not validate the finding
that improving teaching and learning seemed less important than compliance with various
mandates. Quite the contrary, this study demonstrated (a) how faculty meetings can be
an arena where school improvement goals are shared, (b) professional development and
new learning are key, and (c) where academic success for all students is addressed. This
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study validated Michel’s recommendations that, through motivation and engagement of
teachers, the faculty meeting could serve as a conduit to creating a participant-centered
learning environment.
This study was based, in part, on McGrath’s Model of Group Effectiveness
(1964), which emphasizes the linkages between inputs, process, and outputs. This
configuration points toward best practices within the three categories: (a) preparation for
the faculty meeting (input), (b) group interaction during the meeting (process), and (c)
follow-up and evaluation of the meeting (output).
Preparations for the faculty meeting include action steps that occur before the
meeting (Input). The following best practices were confirmed in this study:


Adequate Pre-Planning – having a clear vision; knowing when to call a meeting;
selective invitations (meaning inviting those most impacted by agenda).
Principal Applin selected guest speakers and agenda topics for faculty meetings
that had a clear relationship to the school’s improvement plan.



Agendas – this study confirmed the importance of creating and following the
agenda. The faculty at PFCES all agreed there was an agenda; however, it was
not written and sent out prior to the meeting.



On-time start and finish. Both teachers and the principal verified that the faculty
meetings at PFCES started and finished on time.



Effective and proper training of facilitators, understanding of behavioral styles.
The list of professional development for teachers at PFCES supports this best
practice.
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Setting meeting tone; providing refreshments; arranging of space, equipment, and
materials; location of meeting. Principal Applin verified the importance of
refreshments and the discussion of the location of the meeting being in a middle
school classroom due to limited space.



Safe and nurturing environment. Teachers expressed in the study their ability to
share and ask questions within the meeting.

 Culture: rituals and symbols of the school. The first theme within Catholic
identity supports this best practice, with an example being the prominent location
of a crucifix in each classroom.
During the faculty meeting, consideration should be given to the manner in which
the team performs (Process). Strategies that aim at achieving shared understanding of the
task are the primary goal for the principal. The following best practices were confirmed in
this study through interviews with the principal and teachers:


Shared decision making in a respectful atmosphere



Introductions, icebreaker activities, participant engagement throughout agenda



Communication that encourages different perspectives and interpretations



Encouragement of expressions for all participants



Utilizing technological resources: Google Docs, Mindmeister, Twitter, and
Edmodo



Engagement in fun, share time, and celebrations
The meeting may have concluded; however, the work is ongoing (Outcome). To

achieve maximum results, proper follow up is critical to the overall success of the
meeting. The following best practice was confirmed in this study:
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Clearly stated objectives (action steps) at the end of the meeting that stipulate who
is responsible, what they are to accomplish, when the task is due, and the means
necessary to communicate back to the group
Suggestions and Implications for Education Stakeholders and Researchers
Findings from this study offer a variety of implications for principals, teachers,

and others interested in conducting effective faculty meetings and, finally, for
researchers. While this study focused on Catholic schools, public and private school
administrators and teachers could benefit from the findings. Replacing the Catholic
identity aspects of the findings with their own mission and vision statement would
provide the parameters to improve the quality of their faculty meetings.
Implications for Educators
Principals and teachers should review their current practices of conducting faculty
meetings. Utilizing McGrath’s (1964) Model for Group Effectiveness (see Figure 1), the
review should be divided into three parts: (a) input (before the meeting), (b) process
(during the meeting), and (c) outcome (after the meeting). Within the structure of the
model, educators should additionally evaluate the three facets for understanding the
elements of employee engagement (Macey & Schneider, 2008): (a) psychological state
engagement, (b) behavioral engagement, and (c) trait engagement.
A survey of best practices could serve as a tool to collect data to evaluate those
actions that are fully present, sometimes present, or rarely present. Utilizing the seven
themes that have emerged from this study, a school could begin a conversation by
facilitating a group discussion on how to improve the faculty meeting. The principal or
facilitator would ask each teacher prior to the meeting to reflect on each theme. A table
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discussion would be the first step in sharing feedback and arriving at consensus
statements. Each table would share their statements, and the facilitator would lead the
group to consensus statements that would be true for the larger group. The agreed- upon
statements could provide clarity on what aspects of the school’s faculty meetings are
effective and what needs to be changed to ensure the faculty meetings are productive and
engaging.
In addition to the survey of themes used as a consensus building activity, this
researcher intends to construct an evaluation rubric for school administrators and
teachers. The rubric will incorporate the models of Macey and Schneider (2008) and
McGrath (1964) with the findings of the current study. The rubric will be constructed
and field tested utilizing the work of Fowler (2009).
The Faculty Meeting Evaluation Rubric will guide the Catholic elementary
administrator and faculty to identify aspects of the meeting that function well and those
areas that need improvement. Two distinct sections of the rubric will include Catholic
identity and academic improvement. Both sections of the rubric will include the
evaluation of the level of engagement of faculty and the school administrator. Future
rubrics will be created for private and public elementary schools addressing their unique
missions and plans for academic improvement.
Implications for Researchers
This study contributes to the literature on theories of engagement, group
effectiveness, and Catholic identity in Catholic schools. The results suggest a number of
important directions for future research studies. Research questions limited this study to
one high-performing Catholic elementary. Would the findings be any different in a
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lower-performing Catholic school? Non-Catholic schools should be considered as well
as a larger scale, perhaps quantitative study, of teacher faculty meetings in general.
Future studies should explore this topic in Catholic secondary schools. Data
demonstrated that this principal had prior experience in a diocesan program to attract
teachers to the profession and train them how to be effective in classroom. Further
research could explore the importance of principal preparation in relationship to
conducting effective faculty meetings. Studies should explore how activities in faculty
meetings translate into changes in teaching practice. And, finally, future studies could
define the term engagement and delve deeper into the concept of how teachers are
engaged within the faculty meeting.
Triangulation of data, member checks, and other methods supported the
trustworthiness of findings in this study, but qualitative research by definition is not
generalizable beyond the specific context of study. Future research should explore the
role of faculty meetings in a variety of other contexts. Future research should seek out
other areas of school life that address the Catholic identity and academic improvement of
the school. Researchers should explore this study from the viewpoint of a group of
principals. This study may be a useful starting point for these future research efforts.
Conclusion
Faculty meetings — for better or worse — are universal features of the
professional culture of schools. Understanding that faculty meetings are rare
opportunities when a school administrator has an audience with all certified teachers
should be considered a time of great value and importance. The promotion of Catholic
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identity and school improvement are cornerstones for all interaction that occurs within
the meetings.
Catholic identity is cultivated by experiences in faith, knowledge, and service.
Faculty meetings through community prayer, scripture, and reflection lead the
administrator and teachers to a deeper faith in Jesus Christ. Formal instruction in the
faith during faculty meetings leads to a clearer understanding of the teachings of Jesus
Christ and their applications to our own lives. Faith and knowledge must bring disciples
to service. The faculty meeting is an arena where the faculty can discuss, plan, and
evaluate their commitment to service to those who are most in need.
The term school improvement equates to providing professional development,
addressing school-wide issues, and promoting school success. Faculty meetings stand as
an appropriate time and venue to introduce new learning and techniques that will assist
the teachers in their abilities to teach the curriculum to their students. School-wide issues
are best resolved through open conversations with all teachers. Faculty meetings allow
for input from all grade-level perspectives and, through the use of consensus building, a
plan to address the school-wide issues can be implemented and monitored. Finally,
school improvement includes the promotion of school successes. Faculty meetings allow
teachers the venue to share strategies that are working. Data sharing that includes
celebrations when the school reaches a target within the plan is an appropriate use of time
during a faculty meeting.
This study has added to the empirical research that exists on faculty meetings,
research that is exiguous, especially considering the ubiquity of such meetings and the
time school administrators and teachers spend in this activity. The principal of PFCES
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has the last word in regard to faculty meetings: “The hour is precious and you have to
honor it!”
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Footnotes
1

In the interest of, and in adherence to, the convention of confidentiality in case

studies, pseudonyms are used for the names of this study’s subjects, including the name
of the school.
2

See above note regarding confidentiality.

108

APPENDIX A: IRB Stamped Approval Consent Form

109

APPENDIX A (Continued): IRB Stamped Approval Consent Form

110

APPENDIX B: Research Letter to Participants
January 16, 2014
Researcher
Daryl C. Hagan
4741 Hwy. 1299
Henderson, KY 42420
Dear Recipient:
I am a student in the Educational Leadership Doctoral Program at Western
Kentucky University. I am completing a research project under the direction of Dr. Gary
Houchens, College of Education and Behavior Sciences, Department of Educational
Administration, Leadership, and Research.
You are being invited to participate in a qualitative research project entitled
“Catholic School Faculty Meetings: A Case Study Linking Catholic Identity, School
Improvement, and Teacher Engagement.” The purpose of this study is to gain
understanding of the perceptions of Catholic school teachers and how faculty meetings
engage teachers around the work of Catholic identity and school improvement. For this
research, you will be asked to complete an open-ended questionnaire and selected
teachers will be interviewed.
Two instruments will be used to gather information. Prior to participation of any
kind, you will be required to complete a consent form. All teachers at the school will be
invited to participate in a brief questionnaire. Selected teachers will be invited to
participate in an interview. Before the interview, you will be asked to complete a short
background questionnaire. A semi-structured format with open ended questions will be
used for the interview. The approximately one hour recorded session will be conducted
face-to-face at a mutually agreed upon time at the school.
Be assured that there are no physical, psychological, financial, or legal risks to
you or any participant associated with this study. The benefits gained from your
participation will provide information about faculty meetings in relationship to school
improvement and Catholic identity. Absolute confidentiality cannot be guaranteed;
however, data will be held in confidence to the extent permitted by law. All information
collected may be reviewed by Dr. Houchens and/or others associated with the research
study.
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APPENDIX B (Continued): Research Letter to Participants

Your participation in this study is voluntary. You are free to withdraw your
consent at any time without penalty. You are free to decline to answer any particular
question that may make you feel uncomfortable.
If you have any questions, please contact me or Dr. Houchens at the numbers or
email addresses listed below. You may contact the Human Studies Committee offices at
Western Kentucky University at the number below to discuss any questions about your
rights as a research subject, in confidence, with a member of the respective committee.
These are independent committees composed of faculty and staff of Western Kentucky
University. The committees have reviewed and approved this study.
Sincerely,

Daryl C. Hagan
Contact Information:
Daryl C. Hagan
Cell: (270) 860-3125 Email: dhagan@evdio.org / daryl.hagan646@topper.wku.edu
Dr. Houchens: (270) 745-4890
WKU Human Studies Committee office: (270) 745-6733
Project: 550861-1
Approved: January 9, 2014
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APPENDIX C: Teacher Open-Ended Questionnaire
Project Title: Catholic School Faculty Meetings: A Case Study Linking Catholic
Identity, School Improvement, and Teacher Engagement
Project: 550861-1
Approved: January 9, 2014

Please answer the following questions:
1. Describe what happens in your faculty meetings.

2. In what ways, if any, do your faculty meetings reflect the Catholic identity of your
school? Please provide examples.

3. What, if anything, occurs in your faculty meetings that contribute to the academic
improvement of students or the improvement of your teaching practice? Please
provide examples.

4. Please describe how you feel a sense of engagement, if at all, in your faculty
meetings?
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APPENDIX D: Catholic Identity Worksheet

Prayer to begin meeting
Prayer to end meeting
Prayer Intentions shared by faculty
Catholic Prayers – (e.g. Our Father, Hail Mary, Glory Be)
Heart Prayers – (prayers shared from the heart – not formally written)
Reflections – (time allotted to reflect on prayer)
Readings from the Bible
Liturgically appropriate prayers (e.g. Advent, Lent, Easter, etc…)
Time for Sharing – (personal)
Catholic songs are sung/played – (as part of a prayer service or reflection
time)
Service – organize/participate in a service project as a faculty
Mission – Is the school mission statement reviewed/discussed?
Prayer Table is centrally located in the room
A crucifix is prominently displayed
Catechesis – formal instruction in the Catholic faith
Technology – (e.g. You Tube videos, websites, blogs, etc. shared on
Catholic identity)
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APPENDIX E: Academic Improvement Worksheet

Remediation
Test Scores – ISTEP+
Test Scores – ISTEP+ (Pass vs. Pass Plus)
Test Scores - IREAD
Test Score Interpretations
School Improvement Plan
Indiana Curriculum Standards
Common Core State Standards
Accommodations
Modifications
Growth Model
High Ability Students
Technology applications
A-F Accountability Report Card
Dibels
Parent/Teacher Communication
Frequent Monitoring/Formative Assessment
Subject content
Teaching strategies
Time on tasks
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APPENDIX F: Engagement Scale

Your level of engagement in faculty meetings:

1……..2……....3…..…..4…..…..5……....6…..…..7……8……….9…....10
Minimal Engagement

Engagement

Fully Engaged

Faculty’s level of engagement in faculty meetings:

1……..2……....3…..…..4…..…..5……....6…..…..7……8……….9…....10
Minimal Engagement

Engagement

Fully Engaged

The principal’s level of engagement in faculty meetings:

1……..2……....3…..…..4…..…..5……....6…..…..7……8……….9……..10
Minimal Engagement

Engagement
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Fully Engaged

